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CHAPTER I
The Research Problem
Introduction
A traditional educational paradigm dictates an environment where the
teacher is all knowing and who passes knowledge on to obedient students. Freire
(1994) calls this the banking approach to teaching where literally students come
to school to have information deposited into their brains. Students learn facts
and figures and how to survive the educational bureaucracy rather than exercise
their critical thinking skills. This paradigm supports one-way communication
from teacher to student and prevents student reflection or student voice in the
educational process. Students need to actively participate in their learning
processes. Their motivation must come from within (Johnson, 1991; Keedy &
Dramacich, 1991).
Dewey (1938) criticized traditional educators for not focusing on the needs
and situations of the learners. He saw student motivation and interests as
important factors in developing educational models which were successful.
Dewey (1938) explains that "no point in the philosophy of progressive education
is sounder than its emphasis upon the importance of the participation of the
learner in the formation of the purposes which direct his activities in the
learning process, just as there is not a defect in traditional education that is
greater than its failure to secure the active co-operation of the pupil in
construction of the purposes involved in his studying " (p.67). Learners are
active in the educational process through the internalization of acquiring skills
and developing cognitive reasoning. Educators provide tools for learning but it is
the learner who does the work in acquiring the knowledge.
Listening to student voices is important in knowing how best to serve the
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learner. Effective teaching takes place when instructors take time to know
students' perspectives in order to tailor the classroom experience to students'
needs. Hearing young people allows educators to know what is on their minds
and to be sensitive to youth needs and struggles. As a result, educators can
become more effective instructors. If young people contribute to the dynamics of
their educational processes, young people will feel invested and motivated to
learn and become productive members of our society (Johnson, 1991).
Voice is an important part of not only an individual's education but also
one's everyday existence and is the thread from which humanity builds personal
identity (Heidegger, 1971; Inwood, 1992; Kenny, 1994a; Kenny, 1994b),
relationships (Gadamer, 1986; Habermas, 1979), and exercises personal power
(Bellah, Madsen, Sullivan, Swidler, & Tipton, 1985; Guinier, 1994). Each
individual needs to be heard, understood, and to belong. Voice is necessary in
developing active citizenship in a democratic society (Johnson, 1991; Guinier,
1994).
In this study voice is defined as the process of students being heard,
understood, and having the freedom to make decisions important in their
educational experiences. Educational experiences involve their academic
performance, and student participation in activities on campus which reflect
their personal interests.

Statement of the Problem
Today's youth face difficult issues in U.S. society. According to the Points
of Light Foundation (1996):
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(One) in four young people between the ages of ten and seventeen
will engage in high risk behaviors that endanger themselves or
others. This morning 1219 students will drop out of school. This
week 8 million young people will consume alcohol illegally and
this year the number of full-blown youth AIDS cases will double. (p.
1)

Students act out their powerlessness in many ways, from dropping out of high
school to acquiring addictions. A way to empower students, and give them a
sense of purpose and direction is to allow young people to have a voice in
decisions impacting their lives. Educational institutions are places where youth
come to develop community and build relationships. Schools can provide
guidance and opportunities for self-exploration, personal empowerment, and
world discovery.
While the Filipino community has been in the Americas since the
Spanish Galleon trade since the early years of colonization and have experienced
the greatest growth in the past three decades, not much is known about the
Filipino American community or their youth. The Filipino community has
developed significant populations on the east and west coast. With growing and
expanding populations, the Filipino youth have come into center stage. Little
research information exists on Filipino high school student perceptions about
their high school experiences.

Purpose of the Study
This study explored Filipino student perspectives on voice in their high
school environments. Student voice and voicelessness were addressed through
the implementation of a research study with Filipino-American high school
students.
Specifically, this study investigated Filipino-American student experiences
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and reflections on voice; what encourages, facilitates, discourages, and silences
voice; their experiences and emotions connected with being heard or unheard;
the connections between voice and the quality of their school experiences; and
how schools can provide opportunities for voice.

Research Questions
The research questions addressed in this study were:
1. What are Filipino high school students' concepts of voice?
2. What encourages or facilitates Filipino high school student voice in
school?
3. What discourages or silences the Filipino high school student voice in
school?
4. What are the Filipino high school students' experiences and emotions
connected with being heard or unheard in school?
5. What are the connections between Filipino high school students' voice
and the quality of their school experiences?
6. How can schools provide opportunities for the Filipino high school
student voice to develop in school?

Theoretical Framework
Definitions of voice, critical pedagogy, and participatory research set the
theoretical framework for this study. First, 'Voice' is used to describe the process
of describing, naming, dialoguing (hooks, 1994) and identifying one's reality,
history, and view of the world (Wink, 1997). The process of naming, and thus
the use of language is an act of exercising power (Giroux, 1997). Student voice is
the outward manifestation of thoughts, opinions, desires to belong and influence
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the world, and the desire to be seen, heard, and understood.
Voice is important for student development, personally and
educationally. Students who share their 'Voice', are sharing themselves since
language is interconnected with being (Heiddegger, 1971). Personal voice further
connects individuals to each other and their community (Habermas, 1979;
Bellah, Madsen, Sullivan, Swidler, & Tipton, 1985). Being heard, and engaging
in dialogue promote higher order cognitive skills which are necessary to survive
in school environments (Daines, 1987; Paley, 1986; Thayer-Bacon, 1992; Wink,
1997). Student participation ensures student motivation in schools and
continued interest in learning (Oldfather, 1996; Johnson 1991; Shor, 1986).
Critical pedagogy supports the study of student voice. This pedagogy's
epistemological framework stresses transforming learners from objects to
subjects by enabling learners to use their own words, and to read the word and
the world (Freire, 1994). Oppressed groups and individuals often operate in a
'Culture of Silence' which denies them their humanity (Elias, 1994).
Critical pedagogy is connected to participatory research which also seeks to
liberate research participants in naming, identifying, analyzing, and engaging
their world (Ada & Beutel, 1993). This research methodology addresses the
power dynamics between researcher and researched, empowering all towards
personal and social transformation (Fals-Borda & Rahman, 1991).
Further definitions of and justifications for voice, critical pedagogy, and
participatory research are discussed in the review of the literature.

Scope and Delimitation of the Study
This study focused on Filipino-American high school students in Union
City, California. These students engaged in dialogues around Filipino-American
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voice as it pertains to their personal experiences.

Limitation of the Study
This study was limited in scope to only include those populations
mentioned earlier. Since this is a qualitative study, the validity is only pertinent
to the group of students involved and no generalizations can be made at this
time.

Significance of the Study
The Filipino-American students are among the fastest growing ethnic
minority groups in the United States (Howells & Sarabia, 1973). As revealed in
the review of the literature, Filipino student voices have not been adequately
explored and this study provides an opportunity to look at this specific issue.
This study provides insights on how student voice impacts Filipino students'
educational experiences. The study may benefit students and educators.
Students may have benefited from being heard through the validation and
affirmation of their opinions and insights. Educators will have a deeper
understanding of student needs and perspectives that can help them implement
programs which are more effective. The findings of this study may be useful in
developing approaches to support marginalized students who have histories of
voicelessness in their struggles for education.
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CHAPTER II
Review of Related Literature

Introduction
The Review of the literature covers definitions of voice, justification for
the study of voice, empirical studies on high school student voice, Filipino
American high school youth voice, techniques to bring students to voice, and
theoretical foundations for critical pedagogy and participatory research. The
survey of the literature involved using electronic searches on Educational
Resources Information Center (ERIC) databases, American Psychological
Association PsyLit Journal Articles (PSYLIT) databases, numerous book catalogs,
and manual search of references.

Definitions of Voice
The term 'Voice' has appeared in numerous articles and publications. The
term has been overused and abused by literary commentators and scholars.
Because of its wide use, voice has taken on general and vague meanings:
personal stories, stories of specific cultural groups, language and its connections
to power and influence, and artistic creativity. This section of the literature
review attempts to define student voice in education by looking at articles on
voice (Giroux, 1997; Collins, 1991; hooks, 1994; Johnson, 1991; Guinier, 1994;
Oldfather, 1995a; Sandell, 1991; Shor, 1986; Wink, 1997) with the hopes of
building a deeper understanding of the topic.
Coming from the tradition of Black Feminist Thought, bell hooks (1994)
uses 'Voice' to describe shared stories and experiences. Listening, naming,
dialoguing, recognizing, and coming to voice are interconnected.

Hooks
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describes 'Voice' as being fluid and constantly growing. She also states that
people can only be heard, when someone is listening.
The engaged voice must never be fixed and absolute but always
changing, always evolving in dialogue with a world beyond itself.
(p. 11)
To hear each other (the sound of different voices), to listen to one
another, is an exercise in recognition. It also ensures that no
student remains invisible in the classroom. (p. 41)
Coming to voice is not just the act of telling one's experience. It is
using that telling strategically --to come to voice so that you can also
speak freely about other subjects. (p. 148)
hooks (1994) also emphasizes the power of naming, using 'Voice' for personal
thoughts and experiences. hooks speaks on the authority of experience or rather
the passion of experience. "When I use the phrase 'passion of experience,' it
encompasses many feelings but particularly suffering, for there is a particular
knowledge that comes from suffering" (p. 91). When the 'Voices' are heard
which are unique and different, this inherently challenges the established
systems. 'Pfhis call for the acknowledgment and celebration of diverse voices,
and consequently of diverse language and speech, necessarily disrupts the
primacy of standard English" (p. 171).
As a professor in higher education, Wink (1997) defines voice as "the use
of language to paint a picture of one's reality, one's experiences, one's world"
(p.58). Wink shares that,
Most of my life has been dominated by the 'voice' of one powerful
group. This monovoice has been very limiting for many. As we
near the end of the century, more and more voices are being heard.
Multiple voices are moving us forward. The broader the diversity
of voices, the greater the quality of society. (p. 58)
She believes that society is more vibrant and enriched by the multiplicity of
voices in society. Wink reflected that her life was greatly influenced by one
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powerful group, making reference indirectly to male white dominant culture.
Giroux (1997), a sociologist, believes that 'Voice' is part of an individual's
lived experience. He argues that,
If language is inseparable from lived experiences and from how
people create a distinctive voice, it is also connected to an intense
struggle among different groups over what will count as
meaningful and whose cultural capital will prevail in legitimating
particular ways of life. (p. 121)
Giroux discusses the connection of power and discourse, that those with power
determine the type of discourse individuals from certain groups may have and
with whom. He attempts to recognize these subtle relationships between
individuals and communities but says that in order to critique societal values, a
different framework must be developed to critique and build future possibilities
in education.
Power and discourse are now instigated not merely as the single
echo of the logic of capital, but as a polyphony of voices mediated
within different layers of reality shaped through an interaction of
dominant and subordinate forms of power. By recognizing and
interrogating the different layers of meaning and struggle that make
up the terrain of schooling, radical educators can fashion not only a
language of critique but also a language of possibility. (p.122)
Shor (1986) writes that educational campaigns concerning vocational
education, literacy crisis, and war for educational excellence are responses to
educational movements of the 1960s. Shor mentions that the National Council
of Teachers of English (NCTE) had supported the students' rights to their own
language. The recognition of the different forms of English paralleled the "right
to your own language" ideas from the 1%0s. The struggle over the language
policy is the same as the struggle for power.
Language is part of the machinery that decides who will be masters
and who will be servants. The dialect that dominates indicates the
group that dominates. The nakedness of power politics here is
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unsuitable, however, for waging culture war, so the issue had to be
hidden behind a 'neutral' screen of 'standards,' 'quality' and
'excellence'. (p. 65)
Students exercise power in classrooms by making things difficult if teachers are
institutionally centered. Shor states that students speak through their behavior.
Appropriate or not, acting out in the classroom is an act of resistance:
Unequal, disabling education is symbolic violence against them,
which they answer with their own skills of resistance- silence,
disruption, non-performance, cheating, lateness, absence,
vandalism, etc. (p. 183)
Shor believes that teacher centered education disempowers students thus
silencing them.
Guinier (1994), a civil rights attorney and scholar, discussed voting rights,
majority rule, and reciprocity. Guinier explains,
Majority rule, which presents an efficient opportunity for
determining the public good, suffers when it is not constrained by
the need to bargain minority interests. When majorities are fixed,
the minority lacks any mechanism for holding the majority to
account or even to listen. Nor does such majority rule promote
deliberation or consensus. The permanent majority simply has its
way, without reaching out to or convincing anyone else. Any form
of less-than-unanimous voting introduces the danger that some
group will be in the minority and the large group will exploit the
numerically smaller group. (p. 9)
Unfairness arises when the minority loses all the time and remains unheard and
unnoticed by the majority. Reciprocity demands that the minority be heard and
acknowledged and engaged in the process of government and society. True
democracy lies in such compromises.
Johnson (1991) wrote a thirty-page paper on Student Voice covering
definitions of student voice, motivation through ownership, voice engagement
in the school community, and student voice development.

Johnson believes

that students are kept from having a voice because administrators and teachers
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fear losing control over the student body, and distrust the students' collective
judgment and lack of precedent. Students come from a different framework
than teachers and administrators. He argues that lack of student voice and input
results in faculty being oblivious to how their curriculum design and delivery is
understood or not by students and that students respond to this by disengaging
themselves from the school community.
Johnson (1991) sees the evolution of student voice coming from the
student government and student councils. Self-government was seen as a way
to educate students about the responsibilities and duties of citizenship in a
democracy. The student unrest and protests of the 1960s paralleled a debate of
student empowerment which grew in the 1970s. This student activism passed
and now in the 1990s student participation is relatively unseen or unheard.
According to Johnson (1991), student motivation takes place when
students have ownership of their educational experiences and processes and this
ownership takes place through input. Johnson argues that when students have
feelings of control over their environments and stimuli then they are more
committed and motivated to learn. Students who want to learn, learn more.
Johnson (1991) sees that student participation is available by hearing what
types of teachers students want, what curricula and teaching styles are helpful,
engaging students in the school in meaningful ways, having student
governments participate in significant activities, and reaching out of at-risk
students through the development of programs which meet their needs.
Schools need to develop plans on bringing student voice into the administrative
processes so that teachers will feel comfortable with their presence. Activities
should be small to ensure success then grow from there. Another suggestion
made by Johnson was to invite students to assess teacher candidates.
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Artistic creativity has been seen as the voice of the artist. This voice can
take many forms: visual (literature, painting, sculpture, sketching), and audio
(music, sound). Art education is seen as a way to enable students to express their
inner creative selves (Collins, 1991; Sandell, 1991). This inner self expression
comes through personal reflection, personal experiences (positive and negative)
and personal insight. Art describes the artisf s view of the world and is a broader
form of communication than the written or spoken word.
This review found that 'Voice' was used to describe the power involved
with naming one's world (Giroux, 1997; hooks, 1994; Wink, 1997) and the
struggle which life experiences produce (Shor, 1986). Minority voices must be
engaged to ensure democratic process (Guinier, 1994). Art is an artisfs self
expression and voice (Sandell, 1991; Collins, 1991). When students are not heard,
they resist or react to institutional education in ways that may result in
presenting themselves as disobedient or unmotivated (Shor, 1986). Student voice
in the school environment takes the form of discourse (hooks, 1994), and
contributions to the educational curricula (Johnson, 1991) and student
government (Johnson, 1991).

Justification for Voice
Young people need their voice to be heard for many reasons. Personal
voice is important to self-actualization, self-awareness, and self-empowerment.
Without being heard, or being understood, a person's being is not acknowledged,
and their humanity is taken away from them. Young people develop cognitive
skills through the use of individual voice. Dialoguing with others in an
environment of mutual respect, develops a student's sense of reciprocity and
democracy, and can lead them to be active citizens.
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Language and Being
Language and being are related to individual voice. Voice is an important
part of everyday existence and is the thread from which humanity builds
personal identity, relationships, and how people exercise personal power. Each
individual needs to be heard, understood, and to belong. Language and being are
essential for personal voice.
Descartes, Hume, Hegel, and Heidegger wrote about how the meaning of
words are generated by the thoughts and ideas of the human mind. With the
words "I think, therefore I exist," Descartes (In Kenny, 1994a, p.116) discovered
his own essence. Descartes verified his existence, and his physical being by the
mere fact that he thinks. Thinking and language are interconnected since
thought can only be identified and expressed through language. To understand
one's own thoughts is to reflect in one's own language. Being and language are
one.
Hume (Kenny, 1994b) believed that the meanings of words are generated
by the impressions and the ideas of an individual's mind. The mind creates the
images but words are generated to verify and manifest their existence. According
to Hume:
It is the flow of impressions and ideas in our minds which makes

our utterances not empty sounds, but the expression of thought; and
if a word cannot be shown to refer to an impression or to an idea it
must be discarded as meaningless. In fact, the relation between
language and images is the other way round. When we think in
images it is the thought that confers meaning on the images, and
not vice versa. When we talk silently to ourselves, the words we
utter in imagination would not have the meaning they do were it
not for our intellectual mastery of the language to which they
belong. And when we think in visual images as well as in
unuttered words, the images merely provide the illustration to a
text whose meaning is given by the words which express the
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thoughts. (in Kenny, 1994b, p.161)
When individuals think, they do so with language.
Hegel (Inwood, 1992) comments on language throughout his works
specifically connecting language to the self-consciousness of his own work. Like
Hume, Hegel believed the mind and imagination created symbols which
represented their meaning.
Language emerges from the attempt of the inner, the dark pit of the
intelligence, to find an appropriate objective, outer embodiment for
its universal representations or conceptions, which does not
involve constant dependence on the individuality of sensory
intuition. Imagination which mediates between conception and
intuition, supplies images whichJ though they give the intelligence
some independence of intuition, are fleeting and subjective, as well
as involving an essential sensory element. The next step is to
represent a conception by a symbol. (p. 157)
Hegel explains how concepts and images, which are generated from a person's
intelligence, receive symbolism in language. Language is the transmitter of
thoughts.
Heidegger's philosophy of language was inspired by poet Stefan George
(Bernasconi, 1985). George wrote 'The Word', a poem which speaks of the role of
words and existence and ties the two to nationalism.
Wonder from afar or dream
I brought to the border of my land
And tarried until the gray morn
Found the name in her bournThereupon I could grasp it tight and strong
Now it blossoms and gleams throughout the mark. ..
Once I arrived after a good journey
With a gem rich and frail
She sought long and gave me to know:
Nothing sleeps here above deep ground
Whereupon it escaped my hand
And my land never attained the treasure ...
So sadly I learned renunciation:
Where the word is wanting no thing can be. (p. 50)
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This poem was used as Heidegger's standpoint for his language lectures and
essays (Bernasconi, 1985).
Heidegger (1971) says that "The being of anything that is resides in the
word. Therefore this statement holds true: Language is the house of Being" (p.
63). Language describes and defines the existence of things. It is through
language that we experience our relationship with other beings. Language acts as
an extended memory for being as language records all the moments when beings
come into existence. Every historical appearance of being creates a special word
which then becomes a symbol for that appearance. By finding the appropriate
word, existence is then defined. Descartes, Hume, Hegel and Heidegger
demonstrated that words are symbols, the representation of thoughts, images,
and the imagination of one's mind.
Wittgenstein, Sokolowski and Ricoeur wrote on how each individual has
one's own variety of language and speech. Wittgenstein (Price, 1973) discusses
private language. Individuals acquire their word vocabulary on their own and
choose words to describe situations. Finding the appropriate word is a value
judgment determined by the speaker. Wittgenstein believes that how
individuals experience words influences their interpretations of what the
speaker says. Language also has connections to ways of life which Wittgenstein
believes is mirrored in language (Heaton & Groves, 1996). As a result,
Wittgenstein concludes that each individual has their own variety of speech.
Private language is not limited to the choice of words but extends to the
perspective of the individual. Sokolowski (1978) shows language as the
manifestation of how individuals look at the world. The presence and absence
of objects and what individuals see and do not see, affect their speech. According
to Sokolowski (1978):
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How we perceive things that are present whether on our own or to
be articulated to someone else will effect our language. The
presence and absence of objects effect speech. Each of these
'languages' are our personal voice. Communication is tied to this
self expression. The philosophy of language supports that all the
individuals are aware implicitly of the presencing of what they are
speaking about, formulating information about it. Perspectives exist
where objects look different to different viewpoints at different
times to different speakers and listeners. (p. 11)
The individual awareness of the speaker affects what she says and does not say.
Ricoeur (1990) speaks about how language promotes individualization.
The resources of a language will influence the investigative ability of the
language in certain situations. Each language has a determined distinction in
revealing language sensitive objects or themes and the voice is the vehicle
which demonstrates language. Ricoeur (1990) stated that,
Language contains specific connecting units that allow us to
designate individuals. In speaking of individualization rather than
of individual, I highlight the fact that the ascription of
individualities can be based, depending on the various lexical
resources of natural languages, on widely varying degrees of
specification. One language may make finer distinctions than
another in some particular area, and this corresponds to the
respective features of each natural language; what is common to all
is individualization, the operation rather than the result. (p. 27)
Cassirer, Locke, and Wittgenstein wrote on naming and labeling. Cassirer
(1946) discusses how names make the individual. "In other ways, too, the unity
and uniqueness of the name is not only a mark of the unity and uniqueness of
the person, but actually constitutes it; the name is what first makes man an
individual" (p. 51). A person's name is unique and provides the framework for
the individual. "Whatever has been fixed by a name, henceforth is not only real,
but is Reality" (p. 58). Cassirer says the word, or the name consumes the person.
The name then stands for the person as the person stands for the name.
Wittgenstein (Erickson, 1970) claims that labeling and naming is needed to
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describe the world. This naming takes place through language. Wittgenstein is
quoted in Erickson (1970):
Through labeling, utterances come to be associated with the things
in such a way that the utterances become names, and the things are
said to be labeled, attached with labels or marked with signs.
Labeling is a linguistic process by which utterances acquire meaning
- through in a minimal sense - and things are marked in some
manner. (p. 109)
Language delimits an individual's understanding of the world. This
delimitation takes place because the language of an individual defines what is
seen and what is not seen. Personal language sets the perimeters for discussion.
Locke also believed that nominal essence is the right to bear a name which
is the creation of the human mind (Kenny, 1994b). Locke explained that human
language sorts items in the world by different nouns:
According to Locke's theory of language, words have meaning in
virtue of standing for ideas, and general words such as sortals,
correspond to abstract general ideas. The ability to form abstract
general ideas, Locke suggests, is what makes the difference between
humans and dumb animals. (p. 140)
Individuals obtain meaning from the world through the use of language. In
identifying objects, people, places, and things, individuals make sense of the
world.
Gadamer, Habermas and Ricoeur wrote on how language is used to
communicate among individuals and build relationships. Freire wrote on how
language can be used to change one's reality. Gadamer (1986) says that language
binds individuals to one another. The common communicative act between
individuals takes place through language.
The only way in which we perceive the possibility of speaking with
one another is that we have something to say to each other. This is
a privileged process compared with all those ways in which there is
simply a transmission of information - as can also take place with
signs. If someone is to say something to someone else, it is not
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enough that there should be a so-called recipient who is there to
receive the information. For over and above that, there must be a
readiness to allow something to be said to us. It is only in this way
that the word becomes binding, as it were: it binds one human being
with another. This occurs whenever we speak to one another and
really enter into genuine dialogue with another. (p. 106)
Relationships develop from communicative action which sterns from the
use of language. Habermas (1979) describes universal pragmatics as
communication in a deeper context than just language and speech but rather as
understanding and meaning from the underlying symbolic formations of
language. The theory of communicative action stresses the establishment of
interpersonal relations as the most vital aspect of language. It is through
language that communication takes place and this is how relationship with
others are built. These relationships must be equitable and just so understanding
can take place between both the speaker and listener. When individuals build
relationships, they build community.
Language is further used by people to define their reality for themselves
and for others. Freire (1994) explains that "If it is in speaking their word that
people, by naming the world, transform it, dialogue imposes itself as the way by
which they achieve significance as human beings. Dialogue is thus an existential
necessity" (p. 69). Without language existence is a nonentity. Language comes
from the heart and soul of the individual. The words of an individual reflect the
thoughts and beliefs of the human soul and can not be ignored or invalidated by
other individuals.
Ricoeur believed that the voice is a manifestation of the thoughts and
images and that these images and thoughts are transferred to others. Ricoeur
(1990) said,
This strange constitution of the lived body extends from the subject
of utterance to the very act of utterance: as a voice proffered outside
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by breath and articulated by phonics and gesticulation, the utterance
shares the fate of all material bodies. As the expression of a sense
intended by a speaking subject, the voice is the vehicle of the act of
utterance insofar as it refers to an 'I', the irreplaceable center of the
perspective on the world. (p. 55)
Voice expresses on individual's view of the world. In describing the
world, individuals share their unique perspectives based on their life
experiences. Voice and language are necessary for personal identity, building
relationships, and participating in the greater society, and education is the focal
to developing voice in all peoples. The Language and Being literature can be
categorized into five major sections: works on how words are generated by the
human mind, works on individual speech and language, works on the power of
naming, works on how language is necessary to build relationships through
communication, and works on how language can be used to change one's reality.
Descartes, Hume, Hegel, and Heidegger wrote about how the meanings of
words are generated by the thoughts and ideas of the human mind.
Wittgenstein, Sokolowski, and Ricoeur wrote on how each individual has their
own variety of language and speech. Cassirer, Locke, and Wittgenstein wrote on
naming and labeling. Gadamer, Habermas and Ricoeur wrote on how language
is used to communicate among individuals and build relationships. Freire
wrote on how language can be used to change one's reality.
The literature shows that language and being demonstrates how
individual thoughts and images are connected to words and how words and
language are connected to relationships with others. Naming and labeling is
connected with how individuals identify with the world by defining objects,
other beings, and the self. An individual's personal 'Voice' develops from
language learned, and used among other persons. One's being and existence is
affirmed by the 'Voice' of an individual.
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Voice and Cognition
Young people develop higher cognitive skills through speaking, listening,
engaging, and developing their voice (Daines, 1987; Thayer-Bacon, 1992; Wink
1996). Higher cognitive skills enable students to learn (Wink, 1996) and
understand their world (Paley, 1986). The thinking process uses language to
name and label the world (Erickson, 1970; Kenny, 1994b; Cassirer, 1946). More
advance thinking requires practice in thought and the outward manifestations of
thought, the speaking voice.
Thayer-Bacon (1992) presents three factors of voice and student
development. First, Thayer-Bacon states that in order for children to become
critical thinkers, children must be listened to and be encouraged to talk.
Critical thinking is a social event. It involves being able to look at a
problem from more than one point of view, and to access the
reasons that support these different points of view, in order to make
a judgment about which is the best, the right solution to the
problem. (p. 4)
This is learned through interacting with others. Thayer-Bacon (1992) argues that
different points of view are necessary in developing critical thinking, which is
also learned through interacting with others. Thayer-Bacon presents Piaget' s
'-._

"egocentrism" as a characteristic that,
prevails with children below the age of about 7-8 years, when they
have trouble with introspection because they are not conscious of
their thought. Children are not even aware that they have a
separate point of view. They think theirs is just like everyone
else's. They have the capacity to believe immediately in their own
ideas, have complete assurance of all subjects, and are impervious
to experience. (p. 4)
Children and adult conversations help children learn to analyze problems and
find solutions. Through child-adult discussions, children learn the different
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perspectives present in each situation. This enhances their cognitive skills.
Finally, Thayer-Bacon also mentions Plato's inner-speech, and talking to
oneself within one's own mind. Social pressure present in argumentation and
opposition, and self-talking are important in developing dialogue and
argumentation skills.
Wink (1996) describes how personal language allows students to develop
their higher cognitive abilities.
The primacy of being human is how we use language in social
contexts to make meaning. As we talk, we manipulate and mediate
our language, and our thoughts, which leads us to higher cognitive
processes. (p.83)
Delahunty (1989) describes interactive speech and engaged listening as
necessary in developing dialogue skills which are necessary in bringing student
learners into the "community of reasoning adults" (p. 13). Interacting with
adults requires mature social skills.
Wink (1997) further believes that students must use their own language
and their speaking enables them to learn. According to Wink:
If students are denied the opportunity to use their language, they
are denied the opportunity to develop their own cognition. Silence
them, and they cannot learn. All students need to talk and listen to
one another in academic discussion. (p. 81)
Paley (1986) writes about her experiences as a teacher in preschool and
kindergarten and the process by which she learned to listen to children. Her
curiosity led her to tape record her conversations and discussions with the
children in her class. Daily she transcribed the tapes and she noticed a pattern
which she identifies as being the three Fs (fantasy, fairness, or friendship). She
found that playing 'let's pretend' was an appropriate strategy for beginning
discussion with the children on a variety of topics. The tape recorder revealed
her part in the classroom dynamics. She describes her observations at length.
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I heard myself always as part of the scene, approving, disapproving,
reacting to, being reacted to. The question was not how would I
enter but, rather, what were the effects of my intervention? When
did my words lead the children to think and say more about their
problems and possibilities, and when did my words circumvent the
issues and silence the actors? When did my answers close the
subject? (pp. 124-125)
Paley found that listening and responding to what children said helped them
understand their world. By listening carefully, Paley could connect the children's
ideas and words so that children can learn to be critical thinkers. She argues that
11

When we are curious about a child's words and our responses to those words,

the child feels respected. The child is respected" (127).
Daines (1987) presents a psychological tool kit which supports higher
order thinking skills. The list stresses items that have to do with listening and
knowing which help students learn and interact with their world. Many of the
items such as asking questions, self awareness, and critical analysis skills are
derived from listening to and dialoguing with the world around them.
1. Being able to ask questions that probe what we know, how
we know it, why we accept or believe it, and the credibility of the
evidence.
2. Being aware of what isn't there - the gaps in our
information.
3. Being able to make discriminations between what is seen
and what is inferred, what is fact and what is conjecture.
4. Being able to probe words for their meanings so that the
ideas can be understood.
5. Being able to ferret out the assumptions behind a line of
reasoning.
6. Being able to make inferences from data.
7. Being able to deduct possible outcomes of a particular
situation using principles and recognizing constraints.
8. Being able to discriminate between inductive and
deductive reasoning.
9. Being able to test one's own line of reasoning for internal
consistency.
10. Becoming self conscious about one's own thinking and
reasoning processes (p. 4).
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Cognitive development takes place when students are engaged in thought which
uses language. Internal thinking and external thinking are necessary in this
process. Self-talking and conversation with others are manifestations of student
analysis of and debate about the world. This voicing develops higher cognitive
skills.

Voice and Democracy
For individuals to enact their personal freedoms, they must have voice, by
giving input into the decisions effecting their personal lives and community.
Freedom is defined through personal and public participation in one's life and
community. Biblical and Republican traditions along with Utilitarian and
Expressive Individualism lay the foundation for these beliefs and are seen in the
fabric of American life (Bellah, Madsen, Sullivan, Swidler, & Tipton, 1985).
Guinier (1994) argues that reciprocity demands that all members of a
society be heard and involved in the governance process. Voting only involves
the majority being heard where majority rules. Pulling in minority interests and
voices is necessary for reciprocity.
Lincoln (1995) discuss that the social and legal extensions of civil rights
brought about a new awareness of children rights. Lincoln believes a politically
an educated and participating citizenry is necessary to the democratic process.
Johnston and Nicholls (1995) discusses how in listening to student voices,
an instructor opens the classroom to the democratic process. A democratic
classroom allows students to learn skills which promote participation in a
democratic society as adults.
Voice and language are necessary for acquiring personal identity, building
relationships, and participating in the greater society. Education is the focal point
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to developing voice in all peoples.

High School Student Voice
As high school students enter adulthood and

flex their intellectual

muscles, these young people are very communicative regarding what helps their
education and what does not. Several studies look at youth voice and give
insight to what supports their educational experiences. Commentaries give
reflective insight into the issues of high school student voice.
Bryant (1979) investigated opinions of high school students on student
rights using a survey. The 100 subjects were freshmen, sophomores, juniors, or
seniors in a high school located in a lower class inner city neighborhood and
which serves a population of lower and middle class youths.
The main purpose of the study was to determine alternative high school
students' opinions on students' rights. The data were collected using a
questionnaire developed by the researcher and was pilot tested using ten
students. The 38-item questionnaire was designed to obtain information on six
general questions: What are students' opinions of students' freedom of speech?
What are students' opinions of the due process of law for students? What are the
students' opinions of students suspension and corporal punishment? What are
students' opinions of vague regulations? What are students' opinions of student
dress code? What are students' opinions of students' governance of fellow
students?
The main findings were that students favored limited freedom of speech
in classrooms, due process for students, school dress code, and student
governance. The researcher concluded " ... students want to be involved with
decision making processes and want to have an active voice in what they learn,
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how and by whom" (p. 22). In discussing students having the right to argue with
the teacher, students believed that their challenge to the instructor was not a sign
of disrespect but that they felt the teacher could sometimes be wrong. The
research indicated students did not want freedom of speech but an opportunity to
voice opinions and ask questions that could aid them in understanding a lesson
or school/ classroom policy.
The 1970s continued to see the after effects of the civil rights movement
and the awareness of rights for people of color, specifically the African-American
who were on the forefront of the American consciousness. The 1990s is a decade
with different political movements which may be later identified by historians as
a return to conservatism. While it is not known how this might impact the
study findings specifically, the era of which research is undertaken can effect
people's perceptions of its meaning.
Craigie, Wilson, Caimey, and Dinham (1993) investigated student school
participation by investigating the dynamics of communication in
comprehensive high schools, specifically looking at student representative
councils as assisting with communication. The study involved two stages:
phase I, survey research design, and phase II, case study design. Data were drawn
initially from nine comprehensive high schools in western Sydney of which
three case studies were then selected for further study in the second phase of the
research project. In stage I, 2,713 students, 232 teachers, 622 parents and 44
business representatives participated in the study. The students were generally
14-17 years old and attended one of the 9 high schools surveyed. In stage II, three
high schools were selected for more extensive case study research where
individual and group interviews of staff and students, parents, participant
researcher observation and historical documents.
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The main research question focused on investigating the dynamics of
communication with the school communities of comprehensive high schools.
The main findings were that student representative councils were
misunderstood by the student community and largely irrelevant to student
benefits or as a means of involving students in school government. Students
and teachers both experience feelings of powerlessness and the same perceptions
regarding the school environment but neither appreciated their shared values
regarding their schools. Students wanted more input into decision making. All
groups agreed that student input was important but were not clear on how to
bring this about. Students wanted their opinions to be heard and valued but did
not see the student representative councils as an effective way of making that
happen.
Logsdon and Ewert (1973) attempted to identify the longitudinal impact of
a summer program model designed to enhance central city junior high school
youths' self-concept, attitude toward school, participation in school, academic
achievement, and socialization/ maturation using between subjects-comparison
research design. Three sets of experimental/ control groups were included in the
study. Group one began the program in 1971 and continued with the program for
2 consecutive years. Group two completed one year and began their participation
in 1972. Group three involved students completing three years in the project in
1972. The students who participated were randomly assigned to experimental
and control groups. Student participants were male students in the 6, 7, and 8
grade.
Project Summer PREP's goals were to improve self-concept, basic academic
skills, attitude toward school, school participation, and strengthening nondiligent values such as sense of responsibility for others. Youth could participate
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in this program for three consecutive years. Follow up activities took place
during the school year. Each youth was assigned a teacher who would contact
him during the coarse of the year. Informal and social meetings took place.
The main research question was what are the effects on students of who
participated in this summer programs and to what degree are these effects
sustained throughout the year. For group one, the research question asked could
a randomly selected central city junior high school youth, from Milwaukee who
participated in Project Summer Prep for two years, experience a significantly
higher self-concept, academic achievement, attitude toward school, participation
in school, and socialization/ maturation _than students who did not participate in
such a program. For group two, the research question asked could a randomly
selected central city junior high school youth who participate in Project Summer
Prep for one year will experience a significantly higher self-concept, attitude
toward school, participation in school, and socialization/ maturation than
students who did not participate in the program.
The main findings were that overall students did have higher selfconcepts than students who did not participate in the program. Treatment group
one (two years in program) as compared to control group one experienced
significant improvements in terms of overall socialization/ maturation,
leadership activities, ability in things requiring physical skill, and personal
cleanliness/neatness but did not experience significant improvements in overall
self-concept, participation in school activities, academic achievement and
attitude toward school. Results for treatment group three (three years in
program) showed that student self-concept remained significant with self
evaluation of quality of work, positive feelings of school, ability to get along well
with teachers, maturity for age, and personal neatness and cleanliness reached

28

less than a===.05.
Oldfather (1995) investigated the processes of student learning and
motivation using a participatory research design through which opportunities to
observe student researcher processes became available. There were fourteen 5th
& 6th grade participants who were selected using purposive sampling.

The main research question was what are student experiences as coreseachers. This was a qualitative research design and data were gathered using
in-depth, open-ended personal interviews, and focus group interviews.
The main findings were student participation in research increased
confidence in student abilities, reflection allowed deeper understandings of how
students learn, be motivated, and that students can make a difference for
themselves and others. Student commented on their discovery of their own
abilities and increased motivation in the research process. Student comments
included,
During this research project I have thought consciously and
continuously about what motivates me, and now I look for
motivation. And I take it wherever I can find it!We all have
different opinions. I also have learned more than I thought I did
about myself and about Willow (school). I find myself in class
sometimes now, saying, 'This is what I was talking about [through
our research interviews]. This is what we should be doing better. I
feel like we've looked into it so much, we've talked about it so
much, that I've used in positively towards my work and how I feel
about school. I learned that learning is not only learning from
books, but learning from people around you. I used to think that
when you learn there is only one right answer. (pp.131-137)
Students shared their feelings about presenting the research findings to
audiences. Student comments showed enthusiasm and excitement in research
presenting. Student commented,
I'd rather present [our research at a conference] than go on a
vacation. I like the part after presentations when we get to hear
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about what they thought about what we said. When they're asking
questions, you can tell they are actually listening to you. I like
question sessions too, because in a speech, I don't know what they
need to know, or what they want to know, and hearing their
questions tells me a little more about different areas, and what's
going on. I like the presenting, because I feel like we're doing
something to change something. (pp.131-137)
Students definitely felt that they had made a difference. Student
comments were:
Sometimes I think about what could be changed to make the school
better. Sometimes in a class when I find it really boring, I think that
maybe if I could just give them my opinion or something, that
maybe we could make the class better and more fun for everybody.
This [research] made us think about what we do ... and how it is
important to a lot of people, and [we] could change a lot of things to
make kids more interested in school, and it would be a better world.
(pp.131-137)
Farrell, Peguero, Lindsey, and White (1988) investigated what was
involved in the life of a high school student and how school fitted into the
students' lives with hopes of setting up a viable program called the Stay in
School Partnership Program. The Stay in School Partnership Program is a
program designed to support New York City at-risk students. Seven student
collaborators were recruited and hired to conduct interviews with peers, and tape
examples of their most interesting and most boring classes of who three attended
Brandeis High School in New York City. Seventy-seven dialogues were
professionally transcribed.
The main research questions centered around describing student lives and
what place school took in their lives. Exploration into student definitions of
boring and interesting classes were also explored. The researchers used an
ethnographic interview based research design.
The main findings were student experience social pressure in regards to
sexual experimentation, familial dynamics, peer and street culture and
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occupational concerns. In looking at social pressure, four elements were
discussed: sexual, familial, peer and street culture and occupation factors. These
sought to describe the place where young people fit in. In general, the young
people discussed intense pressure to have sex from their partners and peer
groups. "From the students' point of view, adolescent-as-sexual-being is an
identity much more dynamic, in spite of the stress, than the adolescent-asstudent" (pp. 494).
This pressure outweighed the pressures and personal identification as a
student. The young people discussed parent pressure and family friction
revolving around parent strictness yet in spite of their complaints, students were
economically dependent on their families. "The independent self competes with
the self-in-a-family, a not uncommon tension for any adolescent. The parental
demands (conforming to standards) that many of the subjects are resisting,
however, appear to have their roots in the values of the greater society" (pp. 494).
In discussing peer and street culture, students shared that seeking peer
acceptance, and peer loyalty were important. The student dialogues showed that
many times peer loyalty and hanging out with one's friends was more important
and had more meaning than attending class. The presence of drugs was always
present in youth environment and the majority of the students knew who sold
drugs in their communities. For many this offered other options than those
associated with completing high school. "The adolescent-as-loyal-friend or the
adolescent-as-group-member is a much more meaningful identity than the
adolescent-as-student" (p. 496). The participants also shared their concerns of a
future occupational identity. The high school diploma was looked on as a
credential and a means to a certain kind of lifestyle. Anxiety shared centered
around seeing homeless beggars in their communities and questioning the
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validity of an economic system which allows this to take place at all.
Boring and interesting classes were described by the students in terms of
process and dynamics rather then content. Students described boring classes as
being facilitated by teachers who collected assignments, gave back assignments or
tests, and were structured with their expectations. The researcher believed that
such a teacher, by laying out expectations so clearly may have been viewed as
judgmental by the students. Rewards based on test performance and
assignments could set the students up for failure which they seemed to have
experienced before. As a result, students loose interest as a way of protecting
themselves from future failures. Instructors who were personable and who
allowed teacher-student bonding facilitated interesting classes.
Higgins, Power, and Kohlberg (1981) investigated moral judgment of
groups of high school students acting under a set prototypical high school moral
dilemmas using a between subjects experiment research design.
The study described findings from the general statistical data from the
school population sample from which students were interviewed and by using
four case studies from four high schools. In these descriptions, four high school
student subjects who attend one of the four named high schools were selected
using an unknown sampling procedure. Josh (Brookline high school) and Rick
(Cambridge high school) attend regular high schools. Sonya (School with-in a
School at Brookline high school) and Becky (Cluster high school) attended
alternative democratic participatory high school.
The participatory democratic alternative high schools conducted weekly
school meetings with one person receiving one vote whether teacher or student.
School meetings began with small group discussions on moral issues or
decisions to be made for the school. The small groups typically had 10-20
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students per teacher leader. A regular high school explanation was not included
in the study.
The research question compared moral judgments among students who
attended a participatory democratic alternative high school (treatment group)
and a regular high school (control group).
In the descriptive examples, the finding were Sonya and Becky from the
democratic alternative schools had higher frequencies in prosocial choice for self
and predicted prosocial behavior for self than Josh and Rick who attended the
regular high schools. These scores showed the same trends in the main
population data. Scores in moral judgment and responsibility were closely
related and showed no significant differences.
The main findings included a moderate tendency for the democratic
alternative schools to lead students to make the prosocial choice as opposed to
the individual choice. This meant making choices based on what was better for
the school community than for themselves. Eighty percent of students from
democratic alternative schools believed their peers felt they should act
prosocially while only 40% of the students from the regular schools believed
their peers should act prosocially. In predicting peer behavior, percentages fell as
student had difficulty in answering for their peers. The difference between
should and would answers are striking. Sixty percent of democratic school
students' felt their peers would act consistently prosocially while 30% of the
regular high school students believed their peers would act prosocially.
Sharp differences occur between the democratic alternative school
students frequency of responsibility judgments and those from the regular high
schools. Fifty percent of democratic students operated in the responsibility mode
while only 5-12% of regular high school students were classified in this mode.
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Students from democratic schools showed strong support of collective
norms with 'A School within a School' receiving scores of 11 and Cluster of 13,
while Brookline and Cambridge high received 4. Community valuing was also
high among democratic schools with a School within a School and Cluster both
receiving a score of 3 while Brookline received 1 and Cambridge 0. Democratic
school students were more in favor of prosocial responsibility, in their mode of
judgment, making judgments of responsibility, and in their stage than their
regular counterparts.
Shaw (1993) investigated student voice in the educational institution
using a naturalistic participatory research design. Eight subjects were recruited
using purposive sampling by the researcher who was a teacher in their school
and a parent leader in a volunteer organizations. The three young women
Michelle, Cheryl, Maria and five young men, Farrell, Chris, Sean, Jason, and
Mike were of high school age with strikingly different backgrounds.
Five research questions were used. What have been the life experiences of
the participants? What schooling experiences have honored/ dishonored their
self-images? What events and conditions, do the students identify as
meaningful, effective learning? What are the students' understandings of
knowledge? What are the institutional barriers to the liberation of student
voice?
The main themes included the identification of people who made a
difference in their lives by accepting them and giving them a sense of belonging;
caring teachers who were trusted, personal stories shared inside and outside the
classroom drawing students into personal conversations; students wanted to
spend time with friends who they trusted, respected, and cared for; identification
of prejudices in instructors which hurt student learning experiences and
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learning processes; students needed to define their rights; students agreed the
suppression of critical issues by educators maintains the status quo between those
who have power and those who do not on a high school campus; students were
becoming sexually aware and looked for sound information; students believed
that school does not provide them with authentic information useful in adult
life; students mandated to take certain classes for graduation and as a result
personal interests and choices were taken away; and the physical school
environment was unfriendly and policies and procedures did not support
youth's personal interests and learning processes.
The studies reviewed so far show that students want to be involved with
decision making processes regarding their education (Bryant, 1979; Craigie,
Wilson, Caimey, & Dinham 1993; Shaw, 1993; Farrell, Peguero, Lindsey, &
White, 1988) and that students with voice have higher self-esteem, selfconfidence, and self-concept than those who do not (Oldfather, 1995; Shaw, 1993).
Two models for promoting youth voice have been reviewed so far. The
Logsdon, and Ewert (1973) model looks at a 4-week summer program and the
Higgins, Power, and Kohlberg (1981) model looks at democratic schools in
comparison to standard regular high schools. Each study was gagged to measure
different variables and the only similarity that can be drawn between the two was
to increase student sensitivity regarding community issues.
Of the studies reviewed, three involved survey research designs. Three
studies were participatory research designs and one was a between subject design.
Data seems to be strictly exploratory and qualitative without looking at
correlations student voice and student self-esteem, improvement in academic
performance, or improved educational experiences. While initially, student
voice appears to be an important part of a youth's educational development,
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specifics are not known. Quantitative research into youth voice have given
insight into these specifics. Studies on youth voice and the impact voice has on a
high school students experience have not been explored sufficiently and
continued study is needed in this area.
The articles from Theory into Practice's 'Learning from Student Voices'
looked into challenging educator perceptions about student motivation. This
issue reviewed 'Voice' from different perspectives including promotion of
learner centered educational strategies (Oldfather, 1995a; Lincoln, 1995;
Commeyras, 1995; O'Loughlin, 1995; Dahl, 1995), promotion of democratic
classrooms (Johnston & Nicholls, 1995; Lincoln, 1995; Garcia, Kilgore, Rodriguez
& Thomas, 1995), and promotion of teacher self knowledge (Heshusius, 1995).

Oldfather (1995a) believes that the current attention to voice is part of a
shift taking place in education caused by the research on learner communities
and how learners construct understanding. She comments on classroom
discourse being teacher centered and challenges educators to use student centered
approaches.
Lincoln (1995) advocates the creation of a context for hearing student
voices. Lincoln argues that social and legal extensions of civil rights "...
contribute to a new awareness of children as citizens and successors to the
future" (p. 88), that scientific discoveries on how humans learn supports giving
children opportunities "... to shape their contexts and begin to model their
worlds" (p. 89) and that politically an educated and participating citizenry is
necessary to the democratic process. Lincoln points out that:
Exercising 'voice' is public affairs or the normal duties of citizenship
requires that individuals have found their voices. Evaluating and
synthesizing information about important social issues requires not
only literacy in a narrow sense but also in a broader sense, and vast
experience with critically analyzing a variety of materials. These are
intellectual'habits of the heart' acquired (or not acquired) in the
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process of schooling. (p. 89)
In order for student voices to be heard, educators must be willing to hear
student voices, know how to elicit student voices, and be open to a dialogue with
students allowing them to draw on their own personal experiences. Finally,
Lincoln supports teacher researchers working in collaboration with students to
critically look at youth culture and societal challenges. Lincoln (1995) points out:
Within such a framework, students can be prompted to articulate
for themselves the hidden curriculum and the near invisible
structures of racism, dassism, and sexism that act to undermine
their sense of self-worth and esteem. They can be helped to
understand the intuited effects of social structures on their lives,
and indeed, can be helped to understand the effects of other cultural
icons - television, film, print media, dress, and even the functions
of language - to sort and separate. (p. 92)
Johnston and Nicholls (1995) mention that voices conflict in the
classroom for many reasons. Some students choose to be silent, while other
students are used to being silenced. More often students expect teachers to
provide information in clear cut ways and some may complain of too much
talking if the classroom discourse is changed from being teacher centered to
student centered. In listening to student voices, an instructor opens herself to a
democratic classroom. A democratic classroom allows students"... to reflect on
how to make learning arrangements fair for students of all levels of ability, the
most favored option is having more able students help the less able" (p. 99).
Commeyras (1995) described a questioning strategy where she invited her
students to ask questions after a story was read. Commeyras discovered that
student questions, even those first considered nonsensical, provided new
interpretations and gave multiple meanings. Commeyras advocates for students
to generate their own question. Commeyras states, "An inquiry approach to
education privileges students' natural questions, and their questions become the
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center for teaching and learning experiences" (pp. 105).
O'Loughlin (1995) stresses that critical teaching must be culturally
sensitive to the lives of the students and contain a pedagogy grounded in
experience, in multiple discourses, and must be open to dissent and moral
possibility.
The challenge of critical teaching is to create a climate that is safe
enough for the expression of students' voices and experiences, but
that is also sufficiently politically conscious and critical to allow for
the examination of these experiences within larger frameworks of
morality, equity, and the formation of knowledge and culture
suggested by critical, feminist, and post-structuralist writers (pp.
112).
Heshusius (1995) asks educators to understand the self and the teacher
identity in relationship to how one listens to or does not listen to young people.
Heshusius describes an assignment given to student teachers, where they
engaged in conversation with a youngster without any predetermined agenda.
Student teachers found the task difficult and reverted to the traditional power
relationship between student and teacher turning the conversation into an
interview or information gathering session where the student was analyzed and
then written about. Heshusius closes the article with,
I hope the student (teacher) have learned that to understand the self
as a fixed entity can severely limit the access we have to others, and
can foreclose the possibility of joining a larger self or other reality
that enriches and changes the self. I hope the students have
experienced more consciously what it is like to deliberately let go of
the self, thereby discovering how much they can relate as people to
the youngsters they will teach. To hear youngsters we must get
ourselves out of the way. (pp. 122)
Dahl (1995) discusses how whole language was used in a first grade
classroom in developing student projects which reflected their personal
experiences and perspectives allowing them to have voice in their educational
experience. Educational activities must work to build linkages across the
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classroom and across school and home, incorporating all the aspects of children's
lives.
Garcia, Kilgore, Rodriguez, and Thomas (1995) speak about student voice
in schools. Students voice their opinions in their written assignments, choosing
their instructors, choosing what they learn about, having a say in how grades are
given, and making classroom questions that are relevant to their concerns.
Oldfather (1995b) found in her participatory research study that students
definitely felt that they had made a difference.
The articles from 'Learning from Student Voices' looked at 'Voice' from
different perspectives including promotion of learner centered educational
strategies (Oldfather, 1995a; Lincoln, 1995; Commeyras, 1995; O'Loughlin, 1995;
Dahl, 1995), promotion of democratic classrooms (Johnston & Nicholls, 1995;
Lincoln, 1995; Garcia, Kilgore, Rodriguez & Thomas, 1995) and promotion of
teacher self knowledge (Heshusius, 1995).
Filipino Youth Voice
The review of Filipino literature found articles on various topics
regarding Filipino students. The variety of themes and topics discussed ranged
from student academic motivations, personality values, communication issues,
family and community, and student-teacher relationships. These topics were
discussed through research studies performed on Filipino students in the
Philippines, and Filipino American students in the United States as well as
through academic commentary. However, articles covering Filipino-American
high school students specifically were a challenge to find. Research articles are
reviewed first.
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Academic Motivations
Church & Katigbak (1992) studied the cultural differences between
students from the University of Minnesota and Filipino students from De La
Salle University in academic motivations using a survey research design
comparing two student samples.
The main findings were Filipino students placed less emphasis on being
assertive and critically demanding than American students. Filipino students do
not want others to see them as overly grade conscious or competitive. Filipinos
deemphasized performance motives compared to American students.
Both Filipino and American male students adopted more assertive,
influencing and competitive modes of behavior. Women from both societies
had stronger motives for higher performance in academic context. Filipino
women and American men viewed education as self-improvement.
Watkins and Astilla (1986) investigated the nature of the relationship
between school grades and environmental pressure in the Philippines using a
correlational research design. The main research question was could changes in
academic achievement between two points in time be influenced significantly by
pressure for achievement from parents, peers and teachers during the
intervening period.
The correlation between first year and second year grades were moderately
significant at the .01 level. This also included the correlationships between
parent, peer and teacher pressure. Peer and teacher pressure for student
achievement were significant in second year grades. However, the hypothesis
was not supported by data reported in the study.
Watkins and Gutierrez (1989) investigated the causal relationships among
achievement, attribution and self-concept in Filipino students using a causal
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correlation research design. The main research question was what are the
relationships between academic achievement, attribution and self-concept in
Filipino students.
The findings found no significance between grades and academic selfconcept. Math grades had a significant direct effect upon the corresponding selfconcept area. A significant indirect path between math grades and reading selfconcept existed.
Academic motivation were influenced by cultural values. Filipino
students in the Philippines placed less emphasis on being assertive and critically
demanding than American students and did not want to be seen as overly grade
conscious or competitive, Filipina students had stronger motives for higher
performance in academic context than Filipino men and viewed education as
self-improvement (Church & Katigabak, 1992). Regarding academic
achievement, the literature review does not describe adequately how and what
motivates Filipino students.

Filipino Values
Arkof£, Thaver, and Elkind (1966) studied the ideas of mental health
services held by students of several Asian countries, the Philippines included,
and American student groups.
The study found that Asian-American students were less knowledgeable
about psychology and mental health. The over-all impression was that Asian
students would be less knowledgeable about counseling and would probably not
make use of student counseling services. If they did, Asian students would
expect counselors to be authoritarian to provide advice and to recommend a
specific course of action. Filipino students thought that counseling was a
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authoritarian process and may expect the counselor to be a parental figure.
Stoodley (1957) compared attitudes of Filipino youth to the McGranahan's
study on American and German youth. The Philippine sample was matched to
an America and German sample. Filipino students placed greater emphasis on
obedience, strong connection to family, authority given to senior siblings, careful
limits the exercise of authority, and are more sensitive to degrees of punishment.
Luzzo (1993) studied the career development perceptions of barriers in
college among African-American, Latino, Asian-American, Filipino and
Caucasian students. Three hundred seventy-five (375) students were involved
in the research, with 26 African American students, 56 Asian American, 49
Latino, and 207 Caucasian students.
The methodology used involved survey research. Students answered
opened questions which were categorized into four sections: family-related,
study skills, ethnic identity and financial barriers. Results showed that 18.9%
Filipino, 17.3% Caucasian, 16.7% Hispanic, 16.4% Asian-American, and 7.7%
African Americans saw family related barriers impeding career success. Fiftyfour point one percent of Filipinos, 47.3% Asian American, 38.5% African
American, 37.5% Hispanic, 36.2% of Caucasians saw lack of study skills as
barriers. Thirty-four point six percent of African Americans, 20.8% Hispanic,
9.1% Asian American, 8.1% Filipino and 4.3% Caucasian saw ethnic identity as a
barrier. Thirty-one point three percent of Hispanic, 28.4% Caucasian, 26.9% of
African-American, 21.6% Filipino and 16.4% Asian Americans saw financial
ability and social class as a barrier. While the results are interesting, the ethnic
minority representation is very small and can not be used generalized to all
ethnic groups.
Church (1987) provided the most indepth review of literature on Filipino
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personality characteristics to date. He found the most frequently addressed value
themes included "close family ties, respect for authority, self and emotional
control, courteous and friendly interactions, concern and sharing with others,
hospitality, industry, courage and endurance, and desire for economic progress"
(p. 273). Another recurring theme was the "high value placed on group identity
or belonging and the corresponding lack of emphasis on individualism and selfreliance" (p. 276).

Children are taught to be reliant on family and not taught

independence skills. On Filipino students, Church found that student problems
were identified as "parental strictness, expectations, and interference; financial
difficulties; shyness and feelings of inferiority; fears of making mistakes; and
ethical - spiritual problems" (p. 278).
Not much can be said regarding these studies since all did not adequately
prove their points. The Church (1987) article review covered both research and
commentary literature. Because all the articles were all mixed in the summary
conclusions, a final evaluation is difficult to make.

Communication Issues among Filipino students
llano-Tenorio (1997) studied the implications of language loss on the
cultural identity and education of Filipino Americans. This study used a
participatory research methodology. Six college educated Filipino American
participants entered into dialogue with the researcher. All were children of
Filipino immigrants.
The study found strong connections between family, American society and
personal values. "By being both Filipino and American, the struggle to meld
their two worlds and understand the duality of being bicultural affected their
reactions and behaviors in each context" (p. 126).
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Five of six participants experienced language loss. This language loss was
connected to their loss of connection to family. Family support was a major
factor to personal success of these Filipino Americans. Education of parents
influenced participants to further their education. Participant suggestions for
positive educational experiences of Filipino Americans were "providing an
education for Filipino American students focused on the family ... that teachers
be aware of the home environment in order to learn more about their students ..
. emphasize that the Filipino family structure plays an important role in how
well a student does in school. .. providing students with cultural identities and
home language" (p. 127-128). Participants discussed Filipino community
unification through students learning about their culture and history.
Church, Katigbak, and Castaneda (1988) studied the effects of collecting
data on bilingual students. The hypothesis is that language effects will be greater
under free response conditions in reviewing personality terms in two languages.
The study used a survey research design methodology.
The study found that while the Tagalog free-response did not generate
more concepts, the responses were more diverse and refined in the way the
answers were expressed. Some of the results suggest that native language use is
preferred over second language use. The high level English use is noted in the
similar scores between English and Tagalog. The researchers explain this as a
result of Filipino people tendency to use both languages, switching back and
forth in conversation. The different variables involved were numerous and
difficult to evaluate.
Sibayan, Bautista, and Gonzalez (1993) studied two Philippine literature
classes where one teacher taught in Pilipino at a Philippine University and the
other taught in English using observational research design. The main finding
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was the Filipino taught classes were richer than English taught classes with
longer responses, more spontaneous questions, and elaborated responses by the
instructor and students.
Speicher (1993) studied the discourse styles of an Asian American student
organization made up of Filipino American students. The student organization
is under a private, urban University in the Midwest. The researcher used a
combined survey, interview and observational research design.
The main research centered on the communicative behaviors of FilipinoAmerican students during two student organization meetings. The study
discovered two types of simultaneous talk occurred: 1. overlap (unsuccessful
interruption), and 2. parallel talk (2 or more conservations talking palace
simultaneously with the audience as the target group).
Student reasons for membership into the organization were ethnic
identification, friendship, and activities the group provided. Ethnic
identification was influenced by family values. Students named Filipino
characteristics as being closer to family, stricter with children, more conservative,
and more traditional. In the interviews, students explained the most common
reason for was the student closeness. Meetings also served a social function.
Students identified simultaneous talk as cultural.
Regarding Filipino communication styles, the literature discovered that
Filipino American college students saw home language loss as connected to loss
of family connection (Ilano-Tenorio, 1997).

Filipino American student loss of

home language was seen as a result of students learning English (Santos, 1983).
This language difference between parents and children divided families (Santos,
1983). Discourse in the classroom by the Filipino students using Tagalog as the
medium of instruction were found to be more diverse and refined (Church,
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use of English in native Pilipino speakers is explained through the use of both
languages, switching back and forth during conversations (Church, Katigbak,&
Castaneda, 1988). Filipino American students engage in two types of
simultaneous talk: (a) overlap (unsuccessful interruption), and (b)parallel talk (2
or more conservations taking place simultaneously) (Speicher, 1993).

The Filipino Family
Cooper, Baker, Polichar, and Welsh (1993) studied the cultural patterns
occurring in familial values using a survey research design. The sample
involved 96 Mexican, 38 Vietnamese, 56 Filipinos, 58 Chinese and 145
Europeans. The remaining were identified as multiheritage.
The main research questions were 1. What distinctive cultural patterns
occur in familistic value among adolescents and their fathers and mothers,
including patterns of intergenerational continuity and change? 2. What
distinctive cultural patterns might occur in scripts or patterns of communication
reflecting individuality and connectedness between adolescents and their
families and peers. 3. Within each cultural group investigated whether
adolescents expressions of individuality and connectedness with their fathers,
mothers and siblings may be differentially related to communication with their
friends on a range of practical and personal topics typical of adolescents' activities
and interests.
The findings showed that under familistic values, Mexican, Chinese,
Vietnamese, and Filipino descent adolescents endorsed familistic values
regarding mutual support among siblings, and turning to parents and dose
relatives in making important decisions. Adolescent communication with
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fathers were more formal, and Chinese, Filipino, and Vietnamese adolescents
agreed that their fathers made most of the decisions in their relationships more
than Mexican and European descent students. When discussing sexuality
Filipino, Mexican, and European Americans felt more comfortable talking with
their mothers, siblings and friends and all groups felt least comfortable with their
fathers. In discussing school topics, all groups felt comfortable speaking from
fathers to mothers and siblings to friends.
Chinese, Filipino, Mexican and Vietnamese adolescents saw themselves
and their parents as holding norms of reliance on family members for both
support and guidance in decision making. Communication patterns were more
formal with fathers than with mothers with hierarchical patterns were prevalent
in Asian American families.
Guthrie and Jacobs (1966) studied Filipino childrearing practices in the
Philippines such as pregnancy and delivery, feeding, interdependency,
cleanliness practices, dependency, sex roles, aggression and obedience and
punishment. The main research question involved assessing the general
childrearing practices in Filipino families. The study found that the Filipino
infant arrives in home surrounded by relatives. Mothers observe practices
which influence the unborn child, and delivery is a joyous family event. Ninety
percent of Filipino children were found to be breast fed, and the median age for
weaning was 13 months.
In the Philippines, family solidarity is first and foremost. This requires the
individual to submerge personal feelings and interest in favor of the family
group. Achievements and failures are products of and reflect on the family. The
Filipino child is rarely left alone and is seen having a low tolerance to being
alone.
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Filipinos expect unconditional parental control over their children and
the children owe their parents unquestioned obedience. Filipino parents are
concerned about the child being good, for himself and for his family's reputation.
Filipino children are trained gradually to run errands, care for younger siblings,
do household chores, and to take care of Filipino parents once they reach old age.
Fifty-eight percent of Filipino parents use physical punishment, including
pinching, beating, ear pulling and scolding. Myths and superstition are used as
scare tactics to keep children from doing things they ought not to. Filipino
parents use teasing to shame or manipulate the child into obeying and the child
uses teasing as excuses for not obeying..
Filipino parents teach their child to be neat, clean and to develop healthy
habits. Filipino children bath together, play together and sleep together. Parents
use teasing and rely on community pressures to keep children in line.
Filipino parents believe that smooth interpersonal relationships should
take place at any cost. Anger is expressed through silence, pouting, crying,
occasional temper tantrums and extensive teasing seldom showing aggression.
Filipino children are encouraged to be with those who will look after their rights.
Literature on Filipino families emphasized strong family connections as
essential to community life (Church, 1987). Personal feelings and needs take
second place to the needs of the family which must always come first (Guthrie &
Jacobs, 1966). Filipino children are taught to be reliant on family and not taught
independence skills (Church, 1987). Achievements and failures are products of
and reflect on the family (Guthrie & Jacobs, 1966). Filipino parents exercise
complete authority and control over their children, using whatever means at
their disposal to achieve what they think is best for the family and the child
(Guthrie & Jacobs, 1966).
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Student - Teacher Relationships
Sheets (1996) studied student-teacher perception about discipline. A
qualitative research design used interviews, classroom observations, disciplinary
records to examine the cross-cultural factors that are associated with conflicts.
The participants were 16 students and 9 teachers which included four students
from each ethnic group: African, Chicano, European, and Filipino American.
Two males and two females were selected from each group. Two students, one
male and one female from each ethnic group were identified with the highest
incidents of reported disciplinary action and two with the least. The teachers
were selected by the students choosing those they liked the best.
The study found that students and teachers of color believed that racism
was subversive, intentional, deliberate and conscious" (p. 17). Filipino
11

Americans felt disliked by some of their European teachers. Filipino Americans
coped by either ignoring the teacher behavior or avoiding it by not attending
class.
Teachers felt pressured to maintain classroom control, and exercising
power over the students. Student perceptions however, believed that the best
discipline took place when teachers extended genuine interest and concern for
them. The researcher confirmed that students exercised power through
deliberate acts following their beliefs as opposed to reacting to teacher behaviors.
Only the students of color felt themselves, their families, their culture, their
ethnicity, and their mode of discourse disrespected, minimized, contradicted,
misunderstood and devalued. These feelings placed ethnic minority students in
untenable situations with no choice but to maintain ethnic integrity by
defending, protecting, and responding to perceived or real injustices. "School
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like other aspects of their lives appeared to be a struggle made tolerable by
avoidance, resistance, solidarity and social relationships" (p. 25).
Bail and Mina (1981) investigated Filipino and American undergraduate
students similarities and differences in their perceptions of behaviors
contributing to teacher effectiveness using a combination survey, and between
subjects design. The researchers questioned whether the perceptions of Manila
based Filipino students would be closer to American students than the
perceptions of rural Filipino students.
The following questions were hypothesized: Do negative and positive
perceptions of particular instructor behaviors depend upon role expectations of
the students' culture? Do Filipino students have a greater acceptance of
authoritarian relationships than their American counterparts? Would the ideal
Filipino instructor be more directive in dealing with students than her I his
American colleague? Would Filipino students place greater importance on the
instructor's personal appearance in assessing teacher effectiveness?
Instructor's subject matter competence and ability to relate material,
quality of feedback and evaluation procedures, and instructor-student rapport
contributed to teacher effectiveness. Rural and urban Filipino students perceived
authoritarian and personal appearance as significantly more important for
effective teaching than the American students. Rural Filipino students
significantly perceived authoritarianism as more important in teacher
effectiveness as did urban Filipino students. The researchers observed that
Filipino students perceived effective instructor behavior as authoritarian, rigid,
and structured. American students thought this style was too formal.
Watkins and Gerong (1992) investigated the use of two American
instruments designed to assess students' evaluation of instructor effectiveness by
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checking the instruments internal and external validity on Filipino students.
The sample involved 77 undergraduate social science Filipino students enrolled
at the University in the Philippines.
The research assessed the reliability and validity of the Students'
Evaluations of Educational Quality and the Endeavor Instructional Rating Form,
both American instruments, for the use with Filipino students.
Doubt exists on the reliability of the multidimensional model of teaching
effectiveness supposedly underlying the instruments. There were difficulties in
ascertaining instructor effectiveness. Student ratings of lecturers may have been
related to whether a course was in the student's major area, the grade the student
achieved, size of the class and lecturer's age. These factors effected the
instruments in ways which were not present in American students evaluations.
The literature discussed teacher and student relationships in the school
environment. Teachers are authority figures to children and parents (Santos,
1983).

Filipino students perceived effective instructor behavior as authoritarian,

rigid, and structured (Bail and Mina, 1981). Rural and urban Filipino students
perceived authoritarian and personal appearance as significantly more important
for effective teaching than American students (Bail and Mina, 1981). Filipino
Americans coped with difficult teachers by ignoring them or through avoiding
them by not attending class (Sheets, 1996). Instructor's subject matter
competence, ability to relate material to students, quality of feedback and
evaluation procedures and instructor-student rapport were seen as positive
value orientations in Filipino culture (Bail & Mina, 1981).
Family support was a major factor to personal success of these Filipino
Americans (llano-Tenorio, 1997). Education is seen as a family's chance to acquire
economic success and raise the entire family's social class (Santos, 1983). The
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educational backgrounds of parents influenced student desires of education
(llano-Tenorio, 1997). Filipino Americans saw family related barriers, lack of
study skills, ethnic identity and financial ability as impediments to career success
(Luzzo, 1993).
Students and teachers of color believed that racism in the schools was
subversive, intentional, deliberate and conscious acts. Filipino Americans did
not feel liked by some of their European teachers (Sheets, 1996).
The academic articles on Filipino students emphasized family and
characteristic/ personality values that are not substantiated by proven research.
In the Philippines, the family is the most important factor in Filipino life
(Andres & Ilada-Andres, 1986). Strong family connections are essential to
community life (Agoncillo & Alfonso, 1967; Stoodley, 1957; Guthrie, 1%8).
Traditional Filipino family values include: delicadeza, to be circumspect
(Church, 1987); and galang, respect for elders (Agoncillo & Alfonso, 1967).
Filipino values which promote smooth relationships with others: bayani,
patience, tolerance but does not accept defeat (Andres & Ilada-Andres, 1986);
hospitality (Agoncillo & Alfonso, 1%7); kapalaran, congeniality (Andres & IladaAndres, 1986); loyalty to friends (Agoncillo & Alfonso, 1967); mahilig may
kasama, companion oriented (Andres & Ilada-Andres, 1986); pakikisama, to be in

harmony with others (Andres & Ilada-Andres, 1986; Gorospe, 1988; Guthrie, 1968;
Howells & Sarabia, 1973); and pistahan, fiesta oriented (Andres & Ilada-Andres,
1986).
There are many Filipino cultural traits which are used to control
individual behavior in favor of group ideals: gaya-gaya, imitative of others
(Andres & Ilada-Andres, 1986); and hiya, sensitive to shame (Gorospe, 1988;
Howells & Sarabia, 1973).
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and the following are cultural values which are

esteem (Guthrie, 1968; Howells & Sarabia, 1973); malambing, tender and loving
(Andres & Ilada-Andres, 1986); and maawain, compassionate (Andres & IladaAndres, 1986).
Filipinos leave much of their life to fate. Filipino values which promote
this philosophy are bahala na, come what may or god will provide (Agoncillo &
Alfonso, 1967; Gorospe, 1988); lack of initiative (Agoncillo & Alfonso, 1967); and
tendency to be indolent (Agoncillo & Alfonso, 1967).
Other values which are characteristically Filipino are kabuuan, wholistic
and synthesis oriented (Andres & Ilada-Andres, 1986); jealousy of others
(Agoncillo & Alfonso, 1967); maganda, fondness for beauty (Andres & IladaAndres, 1986); maka-diyos, godly, religious (Andres & Ilada-Andres, 1986);
mapagkatha, Filipino ingenuity (Andres & Ilada-Andres, 1986); regionalism
(Agoncillo & Alfonso, 1967; Andres & Ilada-Andres, 1986); tiyaga, resiliency
(Andres & Ilada-Andres, 1986) and utang na loob, indebtedness (Gorospe, 1988;
Andres & Dada-Andres, 1986).
Student - teacher relationships may be strained or challenged because of
the students culture (Howells & Sarabia, 1973). Student fear of displeasing
authority figures, teacher corrections of student mistakes, students preference to
being spoon fed information, students' impression of teacher and the student use
of a mediator for communication are seen as possible challenges to the American
educator (Howells & Sarabia, 1973).

Techniques for Developing Student Voice
The literature review revealed various techniques for encouraging
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student voice. These included seeking student input in school curricula, and
other school activities, teaching techniques involving two communication
between teacher and student and encouraging parental support.
Student input in school curricula has proven successful in an urban
alternative high school. Keedy and Dramacich (1991) present student
engagement in an interactive curricula in a School Without Walls (SWW) in
New York. The curricula at the school is developed in collaboration with
attending students. The development process first begins with brainstorming
sessions with students and teachers in May of each year. Each class generates
their own lists. Small groups reach

co~ensus

on five items seen as most

important. This information is brought back to staff meetings after which staff
write short class descriptions for their courses. Course descriptions are sent
home to students for input. In June, students are notified on their class
assignments. In September students and teachers give final input. This format
has seen success with 80% of the schools graduates attending college, the
relatively few suspensions each year and that students do well on RCT and SAT
exams.
Giroux (1997) attempts "to construct a theoretical model in which the
notions of struggle, student voice, and critical dialogue are central to the goal of
developing an emancipato:ry pedagogy" (p. 132). Further, Giroux demonstrates
how 'Voice' or lack of 'Voice' is seen in the curricula and in classroom dynamics.
He discusses three elements in his approach to rectifying this situation in the
classroom: the discourse of production, discourse of textual analysis, and the
discourse of lived cultures.
1. A fundamental task of the discourse of production is to alert
teachers to the primacy of identifying practices and interests that
legitimate specific public representations and ways of life. (p. 136)
2. Discourse of textual analysis, refers to any form of critique capable
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of analyzing cultural forms as they are produced and use in specific
classrooms. (p. 137)
3. (The discourse of lived cultures) demands an understanding of
how teachers and students give meaning to their lives through the
complex historical, cultural, and political forms that they both
embody and produce. (p. 140)
Student involvement with special school and research activities have
great impact on the students. Newman (1992) described a process where Sturgis
High School brought a large group of students into the school improvement
process. He believes that students can"... make excellent decisions when
guided in the decision-making process by a caring and open adult'' (p. 3).
Further, student empowerment "comes only when there is meaningful
participation in the discussion and the decision-making process" (p.3).
Newman (1992) describes this process of student involvement in 5 major
steps: allowing students to dream in goal setting process, involving students in
the strategic goal planning, participating in organizational activities through selfstudy, leadership mobilization, major events, task action teams, reflection, rest &
play and chaos. Newman (1992) states that when students are involved in
planning and implementation, their invested interests helps the institution to
reach its goals.
In schools, our most critical outcome is the quality of our students.
The best way to improve that outcome is to help create a desire in
students to change themselves. (p. 3)
Teaching techniques involving two way communication is helpful in
encouraging students to voice their opinions and be heard. Luallen and Leonard
(1990) wrote about a high school science program which engaged student
participation by enabling students to discuss problems in detail, write out their
thoughts on science topics. This information assisted instructors in developing
the science program by utilizing better questioning techniques, using mapping
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and cooperative learning to improve understanding, and making students write
to enhance sense-making.
Buerk (1994) used writing exercises in math notebooks to listen to
students. The writing communication between teacher and students involved 1.
receiving input from students on the first day of math class on their personal
opinions on math, 2. having students write about the math problems which
troubled them, 3. verifying understanding.
Lastly, parental support can encourage student voice in the home.
Newman (1989) developed a manual to support parents help their children in
school, suggesting that parents need to listen and talk to their children.

Theoretical Foundations for Critical Pedagogy
Critical Pedagogy is a philosophical train of thought which asks in the
basic form "Why?" things are. This questioning allows individuals to look
critically at the world. Wink (1996) simply

state~

"Critical pedagogy teaches us to

name, to reflect critically, and to acf' (p. 17). Many philosophers and social
theorists influenced the development of critical pedagogy. One of critical
pedagogy's greatest contributors, Paulo Freire, has greatly influenced educational
thought.
Understanding Paulo Freire is a challenge due to the eclectic nature of his
philosophical thought. While his pedagogical thought is compelling, his critics
expose the fact that because he does not come from one particular framework, he
is challenging to understand. Elias (1994) described Freire:
His range of discourse and argument has led to many different ways
of classifying him: an educational philosopher, a philosopher of
knowledge, a social critic, a sociologist of knowledge, an adult
educator, a theologian of liberation, and a theorist of revolution. (p.
31)
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While the world of philosophical thinkers have pointed to Freire's short
comings, one thing is certain. Above all it must be known that he is a
revolutionary educator whose philosophical thought centers around what it
means to be human. Collins (1977) describes Freire pedagogue as being dialogical
in nature and points out that Freire does not prescribe actions and solutions to
educated populations with certainty. Collins defends Freire by stating "Freire
has never pretended to possess the answer'' (p. 24).
What it means to be human according to Freire is to be treated as subject,
to be able to dialogue, and to be in relationship with the world. Freire sees
education as enabling learners to reach. the full potential of their humanity. This
is fully manifested in what Freire calls 'Conscientizao'. Beings are kept from
their humanity by being treated as objects, denied the use of their words and are
prevented from dialoguing with the world. This denial results in a 'Culture of
Silence'. Freire (1994) speaks of how beings are kept from their humanity by
being treated as objects.
The oppressor consciousness tends to transform everything
surrounding it in to an object of its domination. The earth,
property, production, the creations of people, people themselves,
time -- everything is reduced to the status of objects at its disposal.
( P· 40)

Through this denial of being subjects, humans are oppressed and those
who label the oppressed as objects are the oppressors. Freire further explains
"The oppressed, as objects, as 'things,' have no purposes except those their
oppressors prescribe for them" (p. 42).
Freire (1994) also clarifies that oppression serves the oppressor. "Any
situation in which "A" objectively exploits "B" or hinders his and her pursuit of
self-affirmation as a responsible person is one of oppression" (p. 37).
Freire believes human beings are further dehumanized. The 'Culture of
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Silence' keeps the oppressed in survival mode, centered on the immediate and
serving the exploiters. ''This dehumanization takes places when beings are
denied the ability to use their words, to dialogue and to engage critically with
their world" (Elias, p. 101).
This behavior is acquired when adults learn their culture of silence as
children. According to Freire (1994):
If children reared in an atmosphere of lovelessness and

oppression, children whose potency has been frustrated, do not
manage during their youth to take the path of authentic rebellion,
they will either drift into total indifference, alienated from reality
by the authorities and the myths the latter have used to 'shape'
them; or they may engage in follJlS of destructive action. (p. 136)
Out of Freirian pedagogy, many other educators have continued to emphasize
teacher-student relationships, focusing on students need to express themselves,
and identifying student voice as an important factor in education.
Ada and Beutel (1990) explain that critical pedagogy takes place in four
phases,
receiving the information at the descriptive phase, and analyzing it
from one's experiences, feelings, emotions in the personal
interpretive phase, then moving to a critical phase of reflection and
analysis and finally to move to the creative phase of action. (p. 4)
Ada and Beutel (1990) describe this process in connection with participatory
research and Paulo Freire's liberating educational framework. The four phases to
critical pedagogy: descriptive, analysis, reflection and action are accented through
teacher-student activities.
Lusted (1976) believed that the teacher-student relationship needed
rethinking, that learning needs genuine investigation, that learners need to
understand themselves.

Lusted describes this learning process as "on the lines

of Freire's concept of learning through 'conscientization', the process of
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consciousness-changing, the act of knowing critically, by providing not a
determining but an investigatory framework" (p. 23).
Johnson (1995) in describing the death themes which appeared in his
classroom, presented critical pedagogy in reference to Freire's banking concept of
education and Freire's critiques of teacher-student relationships. Johnson (1995)
explains that teacher-student relationship must change from where "the teacher
is the only conveyer of knowledge and the knowledge brought into the
classroom by students is unrecognized and negated - by reconciling the poles so
that both are simultaneously teacher and students" (p. 223).
Brown (1995) discussed his experience in teaching Alaskan Indian youth
where he had to reevaluate and rethink his relationship with his students and
with the surrounding community. He focused his attention on his students, III
would encourage students to write and read across the boundaries of the
borderlands, so closely circumscribed by the dominant culture" (p. 26). Brown
exclaimed that "Freudian psychoanalysis, which aims to mitigate the debilitating
effects of trauma through the "talking cure" - - a discourse largely grounded in
the sources of psychic conflict'' (p. 27). Brown further reflected,
... by allowing students to name their conflicted realities we not
only make learning relevant, but empowering-- in the process
bridging the abyss between the word and the world, between the
classroom and the community. To name the world is to empower
the namer. (p.29)
Theoretical Foundations for Participatory Research
Critical pedagogy is deeply connected to participatory research.
Traditionally, academic knowledge has been produced by research which treated
participants as objects for scientific study. Typically, the researcher alone benefits
from the knowledge taken from her subjects and nothing is shared with the
participants. Participatory research supports collaborative relationships between
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researcher and participant (Kieffer, 1981; Delpit, 1988), addresses power
relationships between adults and youth, produces knowledge that is community
centered, empowers the participants of study through self-reflection, naming
experiences, discovering inter-related issues of voice with the researcher (Ada &
Beutel, 1993) and enables the participants to make transformative changes in
their lives (Maguire, 1987). These are the essential elements of critical pedagogy.
Kieffer (1981) cautions that when the researcher initiates the study,
inequities of power and control continues to exist. By using participatory
research these relationships are presented openly and as a result help to reduce
the imbalance through surrendering control.
It surrenders control of information to the objects and
consciously draws them in to interpretation. It creates a

mechanism for joint elaboration of personal meanings and
provokes personal growth and development as a result. Insofar
as the focus of the study is at the level of the individual
experience, the model even allows for participant ownership of
results. (p. 5)
Delpit (1988) identified power relationships in the classroom between the
educator and the student as the "culture of power'' (p. 282). The rules of culture
of power are a reflection of the rules of the culture of those who have power.
Being told explicitly the rules of that culture makes acquiring power easier.
Those with power are unaware or unwilling to acknowledge its existence while
those with less power are often most aware of its existence. The collaborative
nature of participatory research supports dialogue with youth and adult
researchers.
Ada and Beutel (1993) believe participatory research empowers the
participant in "identifying, naming and giving voice to knowledge that is not yet
codified or legitimized by the dominant society " (p. 12). This takes places
through the acknowledgement that knowledge is universal, shared by all human
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beings, and not restricted to a privileged few. When participants name and
demystify their experiences, they can then change their reality.
Maguire (1987) writes that participatory research is a collaborative process
between investigation, education, and action. Further, participatory research
enables individuals to make transformative changes.
It is a method of social investigation of problems, involving

participation of oppressed and ordinary people in problem posing
and solving. It is an educational process for the researcher and
participants, who analyze the structural causes of named problems
through collective discussion and interaction. Finally, it is a way for
researchers and oppressed people to join in solidarity to take
collective action, both short and long term, for radical social change.
(p. 29)
Morrow and Torres (1995) describes the central research paradigm of
participatory research.
Action research, or participatory action research, as it was later
identified -- starts as an attempt to understand the historical and
social situation of workers, peasants, and indigenous people as the
more exploited and backward sectors of Latin American capitalist
societies. The object'' of research is then defined and shaped by the
"subjects" of research. The relationship between abstract thought
and practical activity is essential: praxis comes before reflection, and
praxis reflects the objective truth. (p. 243)
11

Because of the nature of participatory research, science is subordinate to politics.
Morrow and Torres stress "Researchers should have political commitments, and
scientific knowledge should be articulated with popular knowledge" (p. 244).
Oldfather and Thomas (1996) used participatory research to record and
honor students' voices. The research question pursued was "What are students'
perceptions of their own reasons and purposes for being or not being involved in
learning activities?"

Oldfather and Thomas (1996) described the use of

participatory research,
Common qualities of this form of inquiry include valuing the lived
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experiences of people, valuing democratic collaboration and
believing in the power of people to create and use their own
knowledge for constructive purposes. (p. 6)
Student experiences with participatory research are life changing as student
acquired skills in public speaking, doing research, asking questions, and creating
new knowledge. This took place in the Oldfather and Thomas (1996) study, as
described in their own words,
We are seeing that as students, in the roles of co-researchers and
researchers, reflect deeply about their own motivations for literacy
learning and collaborate with teachers in such inquiry, they move
toward owning their learning agenda, making a difference in
schools, and contributing to scholarly knowledge. They grow into
the intellectual life of those around them as they take on the
discourse of research and enact their research roles in their lives as
learners. (p. 18)
Kelly (1993) described his participatory research project which involved
alternative high school students addressing drop out rates among peers. In this
process, Kelly found in working with students in participatory research adult
researchers "can and should through their leadership, create moments where
their authority is shared with students by temporarily placing young people in
teaching and research roles and then reflecting with them on what has been
learned" (p. 6). Involving students in participatory research give students a sense
of power, help students learn about personal politics, and how knowledge is
produced and used, and by including student perspectives in educational issues.
The liberating framework of participatory research works towards social change
but when students come to know and affirm their personal knowledge, students
encounter barriers in making change happen. Change is then limited to their
own personal lives and perspectives.
Stanley (1990) studied the reasons ordinary youth go to school using a
participatory methodology. The main findings discovered that,
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what pupils got out of Cato Park depended on where they fitted into
the school's class system... where they belonged on a spectrum of
gender and ability ... achievements were only recognized in the
light of one set of educational ideals... derived ultimately from...
the old public and grammar schools. (p. 7)
Brown (1985) defines participatory research as "a people-centered learning
process that can transform local patterns of awareness, equalize distributions of
power and resources, and increase participation in development activity" (p. 70).
Participatory research involve defining the identified problem with local
participants, where research and participants have two way discussions and
conversations which implies shared responsibility for learning.
Brown and Tandon (1983) contrasted the differences and similarities
between action and participatory research. Brown and Tandon explain that
participatory research comes out of the Freire's framework,
dialogic approach to adult education engages individual in critical
analysis and organized action to improve their situations. In these
dialogues, educators and students move toward a critical
consciousness of the forces of oppression and the possibilities for
liberation. (p. 279)
Participatory researchers are described as adult educators and community
organizers who tend to analyze problems through the lens of community and
social structures, and conflict theories of society. The researchers align
themselves with their participants which are from "oppressed groups and
opponents of established authorities" (p. 285). "Participatory research explicitly
calls for improving the lot of oppressed groups, and participatory researchers
seek research outcomes that will change the status quo" (p. 287).
Participatory research provides opportunities for researcher and
participants to work collaboratively, addressing issues and coming to solutions.
Participatory research also empowers participants by encouraging participant

63

reflection, and identifying issues and solutions for issues which effect their
environment.
Participatory research methodology has been used in various research
environments with different methodological practices. Ada and Beutel (1990)
explain that participatory research offers the voiceless an opportunity to be heard
and to be valued by what they say. The steps to participatory research include: (a)
entry into the community (discuss, listen, dialogue), (b) develop questions to
guide an initial dialogue, (c) first dialogue are tape recorded, are transcribed to
texts then returned to the participant for reflection, (d) second dialogue engaged
in retrospection, clarification and reflection on the text of the first dialogue, (e)
the second dialogue are tape recorded, are transcribed to texts then returned to
the participant for reflection, (f) themes are identified in the dialogues, and (g)
creation of knowledge by participants.
The dialogues are transcribed into texts to affirm participants for their
personal knowledge, and reflect and analyze the information shared with
another being. The text is the physical manifestation of spoken words and
conversations. The spoken words come from the inner self. This inner self is
acknowledged through written texts.
Yeich and Levine (1992) describes participatory research as giving
participants full control over a research process which involves them and others.
"Participatory research is comprised of three major components: research,
education, and social action" (p. 1897). The components of participatory research
are described as (a) people collectively analyze their community and determine
what social issues are in need of investigation, (b) participants determine the
gathering methods of obtaining pertinent information once a problem has been
defined, (c) participants decide how to solve the problem collectively after data is
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collected and analyzed, and (d) participants create popular knowledge. The
empowerment that results from participatory research take place on the
individual and group level.
Maguire (1987) describes five phases in participatory research. These
phases are described as:
1. Organization of the Project and Knowledge of the Working Area.

The initial phase includes gathering and analyzing existing
information about the research area and about the central problems
faced by people A key guideline is that the research problem should
originate in the community.
2. Definition of Generating Problematics. In this phase, numerous
techniques and processes are used to enable both researchers and
participants to identify and understand participants' perceptions of
their most significant problems.
3. Objectivization and Problematization. The third phase attempts
to link participants' individual interpretations of problems to the
broader context, including the structural conditions of social reality
(p.41).
4. Researching Social Reality and Analyzing Collected Information.
Having defined the main problem themes and posed related
questions, the researchers and participants should ideally design a
process to investigate specific problems together.
5. Definition of Action Projects. Finally, researchers and
participants decide on what actions to take to address the problems
that they have collectively defined and investigated. (pp. 40-42)
Summary
The literature review covered definitions of voice, justification for voice,
high school student voice, Filipino youth voice, techniques for developing
student voice, theoretical foundations for critical pedagogy and theoretical
foundations for participatory research. The definitions of voice found are from
the realms of sociology, psychology, education, feminist theory, and
jurisprudence. Justification for voice covered language and being, cognition and
democracy arguments. Filipino youth voice review covered articles regarding
Filipino culture and Filipino students. Techniques for promoting voice were

65
included in the review. Theoretical

fou~dations

for critical pedagogy and

participatory research set the frameworks for the study implementation. Articles
on Filipino-American high school student voice were not found by the reviewer.
As a result, this study would provide one resource on this topic.
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CHAPTER ill
Methodology
Research Design
Participatory research provides opportunities for researcher and
participants to work collaboratively, through allowing participants to speak
about issues and coming to solutions in union with researchers (Delpit, 1988;
Kieffer, 1981). Participatory research also empowers participants by encouraging
participant reflection, and naming and identifying issues relevant to their
environment and solutions for issues which effect their lives (Ada and Buetel,
1993; Maguire, 1987). Several studies addressing student voice have already used
the participatory research method (Oldfather 1995; Oldfather & Thomas, 1996;
Farrell, Peguero, Lindsey, & White, 1988; Kelly, 1993; Shaw, 1993).
The Participatory Research methodology was used for studying Filipino
American High School Student Voice. In this particular study, a reflective
dialogical participatory research strategy was implemented. This involved (a)
recruitment of student participants, (b) first student dialogue, (c) transcription of
first dialogue, (d) identification of generative themes, (e) second student
dialogue, (f) transcription of second dialogue, (g) student discussion of results
and course of action. This seven (7) step approach is closely aligned with Ada
and Beutel's (1990) participatory research methodology.
In this particular study, the researcher is the youth choir leader at the
church where the student participants are members. The students have sung or
are currently singing in the youth choir. The researcher decided to use
participatory research in order to promote community, build relationships with
the students and engage the students in meaningful dialogue around issues of
Filipino-American high school student voice.
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Research Setting
This study looked at the Filipino-American high school student
experiences of being heard and unheard in Union City, California and how this
affected their educational process. The Filipino-American population in Union
City, California makes up nearly 17.1% of the current population (Union City
Chamber of Commerce, 1997). The yearly median city income is $46,988.00. The
New Haven School District has a population of 14, 222 students of which 2447 are
of Filipino descent making up 17.2% of the school district (D. Alfonso, personal
communication, September 9, 1997).
Filipino student recruitment took place at St. Anne's Catholic Church
located near the school. St. Anne's Catholic Church has a youth program which
currently has 176 high school members of which 140 are of Filipino descent
making up 79% of the program. The Church population includes approximately
3200 families of which 85% are identified as Filipino (J. Soltau, personal
communication, October 6, 1997). The researcher leads the high school choir and
supports the youth program at the church. Students were recruited from this
connection.
All high school students attend the local city high school. The school
provides Pilipino language and ethnic studies classes. The language program
offers students four (4) sections of Pilipino level1/year one, two (2) sections of
Pilipino level2/year two, and one (1) section of Pilipino level3/year three
classes. The ethnic studies program offers students two sections of Filipino
heritage classes. All the coarses mentioned are offered for the academic year (S.
Hope, personal communication, May 21, 1998).
Participants
For this participatory research, the researcher recruited and engaged in
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dialogues with 6 Filipino students from St. Anne's Church Youth Program. On
October 6, 1997, the researcher attended a youth meeting where 120 students were
in attendance. The researcher informed the students present about the study.
Flyers and student information sheets were distributed to interested students.
Those who were interested in participating returned completed information
sheets to the researcher who contacted the students in December 1997.
The recruited students were primarily English speakers yet some could
understand some words in Filipino. Nearly all the students were born in the
United States. One student took classes in Filipino at the high school and
possessed the highest Filipino language. proficiency in the group. Union City has
only one high school and since the St. Anne's Youth Program serves the youth
who live in Union City primarily, all student participants attended the city high
school. Students may have been born in the United States or in the Philippines.
All participants were from Filipino backgrounds, and were either seniors or
juniors in high school. Four women and two men had dialogues with the
researcher.
All students declined to use their real names. A couple of their parents
were interested in the research results. One parent had approached the
researcher to find out information about their youth outside the scope of my
study. Naturally, the researcher declined. As a result, the researcher decided not
use the pseudonyms given by the students. Many of these names were
identifiable to the students. The six students had known each other for many
years and seem to be comfortable with knowing who everyone is. However,
there seems to be strong resistance from a few students in sharing the
information in the study with some parents.
For confidentiality, the researcher decided to use indigenous Filipino
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names. Bayani (hero) is used to identify the first student the researcher
conversed with. Liwanag (brightness) is used to identify the second student.
Tinig (voice) is used to identify the third student. Mahal (beloved) is used to
identify the fourth student. Dakila (great) is used to identify the fifth and
Luzviminda is used to identify the sixth student.
The students were also given paper and pens and asked to describe
themselves for this paper. The following profiles were drawn primarily from
what they said to describe themselves and the information sheet they filled out
in November during the recruitment phase of the study. Some personal
information was added about two students because the researcher thought that
their life experiences could give more context to their words.
Bayani describes himself as a seventeen (17) year old student at James
Logan High School. He is a junior. Bayani is very athletic and loves sports. In
his spare time he enjoys rapping, working out, and writing poetry. He grew up
in many different places and has changed drastically over the years. He used to
be in a gang and says he did many bad things in the past. He gave up his gang life
and started rapping to channel his anger in a fun way. He describes himself as
being very much into his Filipino heritage and is very proud to be a Pinoy.
Bayani describes himself as a Filipino, born in San Diego, California. He has
visited the Philippines once and understands some Tagalog. Bayani's birth
parents are divorced and he lives with his father and stepmother in Union City.
Liwanag describes herself as a 17 year old female. She discloses that she is
a Pisces and is happy go lucky and moody personality. She likes to listen to music
and playing video games. She started photography in school and thinks it will
become a hobby, but notes that it is expensive. She enjoys cute cartoons,
especially from Disney and Warner Brothers. She is in a period of reflection as
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she contemplates her on her long time relationship with a young man. She is a
senior at James Logan High School and feels she does well in school. Liwanag
describes herself as a Pacific Islander. She was born in Manila but came to the
United States when she was very young. She can understand some Tagalog.
Tinig describes himself as a young Filipino-American student who has
grown much in the past few years especially during his high school years. He has
been in the presence of those who have supported and encouraged him and that
he has been among those who have tried to put himself down. He also learned
that he still has a lot to experience and that he should never make judgments
that hinder one's progress but to help them in any way possible to succeed and
become better people. He describes himself as very independent and that he will,
11

VOice my opinion despite any differences." Tinig was born in California and is a

junior at James Logan High School and says that he does not do as well as he
would like in school. He is taking Tagalog classes in high school and says that he
can converse, read and write in Tagalog but not completely. He has been to the
Philippines once.
Mahal describes herself as a college bound high school student with no
strong direction. She finds herself completely limited by her parent's beliefs
being imposed on her. Despite the fact that she is now 18 years old, she describes
herself as still her father's daughter who would obey his every command. In her
free time she practices Kung Fu and plays the piano. She has a wonderful
boyfriend who is also her best friend. She considers herself lucky to have two
best friends in one. As for being a 'typical teenager', she thinks she is far from
that. She hardly ever goes out, or watch t.v.
Dakila is the daughter of two Filipino parents. She is a senior at James
Logan High School and says that she does do well in school. Her parents were
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both born in the Philippines and immigrated to the United States while in their

twenties. Her parents had Dakila in their early thirties. As the eldest child of the
family, she had to experience more of the Filipino culture than her younger
sister. Being a Filipina American, she has had to deal with the culture shock
between home and the American world, "by using my voice, I've learned to get
along with my parents and deal with the upbringing of Filipino parents." Dakila
was born in California and has not been to the Philippines. She can understand
some Tagalog.
Luzviminda is Filipino American, 17 years old senior at James Logan High
School and is eager to enter college as a student. She does well in school and
loves to write and research, especially for her school newspaper. She enjoys the
company of her long time friends and the humorous nature of her family. She
is known for working too hard and enjoying the simpler things in her adolescent
life. She describes herself as thinking too much and as never acting quickly
enough. However, she says she ultimately makes good decisions. She
understands some words in Filipino.

Data Collection and Analysis Procedures
After the recruitment phase, the first dialogue appointments were
arranged in localities comfortable to the students. This environment involved
the studenrs home, the researcher's office, or a restaurant or cafe of the studenrs
choosing. The place of the dialogue was determined by the student. The
dialogues were recorded and transcribed verbatim by the researcher.
After the dialogues had been transcribed verbatim, the researcher and
student identified the generative themes. After the themes were identified, the
student clarified and reflected on their first dialogue. The second dialogue was
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also recorded and transcribed verbatim by the researcher. The generative themes
were gathered and reviewed by all student participants for analysis of
similarities, differences, and trends of Filipino-American high school student
perceptions on Saturday, February 28, 1998. Students reviewed and analyzed the
themes and came to certain conclusions on each research question. These are
described in Chapter 4. A journal was be kept by the researcher on the data
collection and analysis process.
Dialogues were conducted from January 8th to February 21st (6 weeks),
1998. Six students dialogued with the researcher producing 7-8 hours of
conversation, and 125 pages of transcriptions. Many themes were collapsed
together due to their similarity in topic. For example, listening was a common
theme which represented itself in the following phrases: listen, be willing to
listen, have very good listening skills, develop listening skills, pay attention,
show them you are listening, listen to you, and listening. For convenience and
out of organizational necessity, the themes were grouped according to similar
topics. These themes ranged from short phrased ideas, to sentence length
descriptive topics.
Further, if the theme kept reappearing in the dialogue questions, with
separate ideas then the theme was counted more than once. For example, if a
student discussed the concept of voice through the three dialogue questions
assigned and mentioned listening in three different and distinct ways (self,
teacher, parent), then the theme was counted multiple times. Lastly, the top
themes were chosen by the researcher. To be fair, the researcher decided to
choose those themes that were identified by the largest number of students and
also those that were identified greatly by the students, individually. If a theme
came up a total of three times or above, or if the theme was identified by at least
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two students then the theme was highlighted. These top themes are presented
in the graphs in this section. All themes and their corresponding graphs are
available in the Appendices.

Questions to Guide the Initial Dialogue
Research Question 1:
What are the Filipino high school students' concepts of
voice?
a. What does it mean for youth to have voice?
b. What does it mean for you to have voice?
c. How would you define voice?
What encourages or facilitates Filipino high school
Research Question 2:
student voice in school?
a. Describe a time or an experience when you had a voice at school?
b. Can you tell me a time when you wanted to say something or wanted to
contribute something you thought was important and found that someone was
listening? What helped you to speak out?
c. Describe a time when you were able to share equally in something you
thought was important in school?
Research Question 3:
What discourages and silences the Filipino high school
student voice in school?
a. How do you feel that young people are kept silent in school?
b. Who has kept you from speaking out and participating in activities,
.
meetmgs,
e t c..?
c. Do you feel there are specific groups which keep youth from having a
voice?
Research Question 4:
What are the Filipino high school students'
experiences and emotions connected with being heard or unheard in school?
a. How does it make you feel when you are being heard?
b. How does it make you feel when you are not being heard?
What are the connections between Filipino high
Research Question 5:
school students voice and quality of their school experiences?
a. How does having voice in school effect the quality of your school
experiences?
How can schools provide opportunities for Filipino
Research Question 6:
high school student voice in school?
a. What can you do to be sure that everyone's voice can be heard?
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b. What would make you feel safe to express your opinions and thoughts?
c. What happens to young people when they have a voice?
d. Is there anything you would like to share with people so they can
support young people in having a voice?

Human Subjects Protection
This study has received clearance from the Institutional Review Board for
the Protection of Human Subjects (IRBPHS) at the University of San Francisco.
The clearance letter and forms are located in the Appendices.

Background of the Researcher
The researcher is a 31-year old Filipino-American who was born in New
York City and has spent most of her childhood and adolescence in Oregon. She
moved to California after graduating from college with BA in Music to work
with communities of color in Oakland, San Francisco, and Daly City.
Her early career involved working for various non-profit organizations
serving the Filipino-American community. In 1988, the researcher was a
member of the Filipino American Association of Portland and Vicinity in
Oregon. She was active as a college student member and submitted articles for
the Association's Newsletter The Balitaan. During the same year, she was the
Music Director for Pananaw (Vision), a Filipino historical presentation. In 1989,
the researcher came to the Bay Area as a result of the recruitment of the Center
for Third World Organizing, a non-profit organization which took young people
of color from all over the United States and trained them as Community
Organizers. The researcher completed the program and decided to remain in the
Bay Area. The researcher worked briefly for Enterprise for High School Students
in San Francisco and Filipinos for Affirmative Action. The researcher was on
the founding board of directors for Pilipino Bayanihan Resource Center, then
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based in Daly City. She was the Youth Service Director for United Pilipinos of
Alameda (UPA) from 1991-1992. In 1991, the researcher was the Music Director
for Teatro Ng Tanan, a fledgling Filipino American Theater group. She toured
with the company and performed Kin: Kamag-Anak, a Filipino play for the 1990s
for 6 months as the Music Director. Later, she worked for Alameda County
Friday Night Live and Good Samaritan Hospital which provided leadership
development services for high school students. Currently, she teaches music out
of her home and at St. Edward School in Newark.
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CHAPTER IV

Findings
Introduction
This study investigated Filipino-American student experiences and
reflections on voice; what encourages, facilitates, discourages, and silences voice;
their experiences and emotions connected with being heard or unheard; the
connections between voice and the quality of their school experiences; and how
schools can provide opportunities for voice. The generative themes that
emerged from the dialogues with the student participants were numerous and
varied. In the first dialogues, two hundred three (203) generative theme
categories were identified. Each student had between forty-two (42) to eightynine (89) generative themes identified in the first dialogue.

In the second

dialogues, one hundred two (102) generative theme categories were identified.
Students had between three (3) to thirty-eight (38) themes identified in their
second dialogue.
Many themes were collapsed together due to their similarity. For
example, listening was a common theme which represented itself in the
following phrases: listen, be willing to listen, have very good listening skills,
develop listening skills, pay attention, show them you are listening, listen to
you, and listening. For convenience and out of organizational necessity, the
themes were grouped according to similar topics. These themes ranged from
short phrased ideas, to sentence length descriptive topics.
Further, if the theme kept reappearing in the dialogue questions, with
separate ideas then the theme was counted more than once. For example, if a
student discussed the concept of voice through the three dialogue questions
assigned and mentioned listening in three distinct ways (self, teacher, parent),
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then the theme was counted multiple times.
The first part of the analysis covers the top themes chosen by the
researcher. To be fair, the researcher decided to choose those themes that were
identified by the largest number of students and also those that were identified
most frequently by the students, individually. If a theme came up a total of three
times or more, or if the theme was identified by at least two students, theme was
highlighted. All the charts containing the themes can be found in the
Appendices.
The second part of the analysis quotes the students at length in their
comments about voice and their high school experiences. Since this is a study
about voice, the researcher feels that individual voices must be heard.
The last part of the analysis involved comments made by the students.
The generative themes were reviewed by all student participants for analysis of
similarities, differences, and trends of Filipino-American high school student
perceptions on Saturday, February 28, 1998. Students reviewed and analyzed the
themes and came to certain conclusions on each research question. These are
described in the second section after each research question.

Findings
Research Question 1: What are the Filipino high school students' concepts of
voice?
The students spoke on various aspects of their concepts of voice.
Thirty one (31) themes were identified under this question (See Appendix E).
Many were mentioned multiple times by the student participants.
Students believed that voice is opinions (5 out of 6 students), that the
voice expresses the self (3 of 6). Voice is thinking and making judgments (2 of 6),
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having choices and having options (1 of 6). Voice is communication and
maturity and growth were factors in voice. Speaking up is voice (2 of 6).
Listening (2 of 6), understanding (2 of 6), and being heard (2 of 6) are important
factors to having voice. The student and researcher's analysis of the themes were
similar in nature. The students did not comment on the influence growth and
maturity has on an individual.
For Bayani, a reserved, and soft spoken young man around adults, voice
meant choices, options, and having opinions. Bayani wants to make his own
decisions. Bayani states,
So we can, hum, know what is g.oing on, we have something to do
with it with whatever choices we are going to make. You can make
your own choices in decisions. You learn from it.
For Liwanag, being understood is highly important. During Liwanag's
dialogue, she spoke repeatedly about being understood and needing people to
listen to what other's are saying. Being credible to adults is a key. Liwanag
explains,
You have to be credible in order to be understood. And once you
are understood, that's when people will hear you because they can
relate to you, they can understand you.
Oddly, this implies that being a person, or people is the same as being an adult.
Youth can not be taken seriously unless adults find them credible.
Tinig is a thoughtful, confident student. His reflections on voice show
voice as a tool for self expression. He asserts his voice as an integral part of his
personality. Tinig explains,
Voice for me, I think it means a lot. I use it as a tool to express what
I am feeling and what I want, you know, out of any kind of
relationship or out of any kind of situation. And, hum, if you
didn't have a voice, it would be terrible. It would be in a situation,
where we would have set, you know, kind of way of life. I don't
approve of that. I don't agree with that. I don't like it.
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Further, Tinig describes a turning point in his relationship with his
mother. This took place when his mother began to listen to his opinions and
respect what he had to say. He shared that he had to explain that his views were
not a threat to her parental authority.
It's great. I like it. I mean, you speak and people listen and you
know that your message has gotten across. And I especially like it
when adults listen. I mean, my mother, she was into that whole
Filipino thing where if you talk back then you are disrespecting me.
There was one day when we were talking and I said, "No. Mom, I
am not trying to put you down. I am not trying to say this about
you. I am just trying to say this is how I feel." And the good thing
about that was she was open minded about it. And she took that as
something she could learn. And so, from then on, you know, she
listens to me more open mindedly and respects what I have to say.
Mahal brings her artistic inclinations into her definitions of voice. For
Mahal, having voice means that a person is important, and when people listen
to them, this is affirmation for existence. Highly sensitive to different forms of
voice, she stresses their equal importance. Mahal describes her definition of
voice,
It gives them, I think when youth have a voice, then it means that

they are significant and that they actually, I mean, when they have a
voice, they will be listened to and they'll show that they are there
and they are not there to do things that they actually do, that we can
think. And that we can also voice our own opinions. Sometimes
voices can be loud, or just nonsensical and other times they can be
subtle but very, they have points to say, they really have things to
say.
Luzviminda describes herself in her dialogue as a writer and editor. She
takes her writing very seriously and looks on it as a profession. She wants to be
respected for her opinions and her thoughts. She feels that being heard is also
being read or published.
What does it mean for me to have a voice? Well, the fact that I
have an opportunity to have my voice be heard through writing
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stories and through having people read them. That means to me
that, it gives me confidence that I am being heard. That people
know what I think or know that I actually have the ability to have
good opinions and to think for myself. (Luzviminda)
The student participants reviewed all the student themes around the
concept of voice (See Appendix E). The youth saw voice as being understood,
and making choices and decisions. Voice was communication with others and
with self. Voice is important because of contributions people make by using
their voice (communication). Someone needs to be listening and to be attentive
when another is speaking, and that the speaker needs confidence to express
oneself. Voice is an expression of self.

Research Question 2: What encourages or facilitates Filipino high school student
voice in school?
The students shared what encourages or facilitates voice in their schools.
Thirty seven (37) themes were identified under this question (See Appendix F).
Many were mentioned multiple times by the student participants.
Expressing an opinion was seen as the display of one's voice (3 out of 6
students). Students (2 of 6) saw writing, publishing articles, or the school paper
as facilitating and encouraging student voice. Having adults or other students
agreeing with their ideas (2 of 6), and validating and listening to student ideas
encouraged students to use their voice. Teaching the Filipino culture and history
(2 of 6) to others is seen as facilitating voice. The student government (2 of 6)and
being supportive (2 of 6) of students also encouraged voice. The student analysis
produced structural recommendations instead of comments on the themes. The
formation and implementation of structured activities which were not apparent
in the themes were recommended. While Student Government Programs were
identified as a theme, only two (2 of 6) students commented on them in their
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dialogues. In the recommendations, this was set forth as a primary summary
comment by the students.
Liwanag used journal writing as a way of self expression and reflection on
the happenings of her world. She feels that she needs to share these with others
verbally as a way of affirming her feelings and beliefs. This sharing takes place
with a close friend who she trusts and who will take the time to understand
what she is trying to say. Liwanag shared,
I think my first instinct, when I have problems with myself is to
write about it. I guess I am kind of an introvert in that way. But
after I write about it and get it all out, I share it. ...... And every
time we felt like angry or something, we would write about it and
we would read it to each other and then after we read it, we would
explain about.
Dakila shares that, as a student officer in school government, the
dynamics of speaking in large groups can be overwhelming. She feels
better when someone agrees with her. Affirmation by others gives Dakila
more confidence to speak. Dakila shared,
When we have a meeting at school, usually we have five
conversations about the topic that's going on and sometimes they'll
be a person that agrees with me yet I am too scared to say
something. But because that person agrees with me, I am more
energized to go ahead to make that statement. So knowing that
there is someone else that may not be willing to speak the same idea
as me but agrees with me and supports my idea, I feel more
enthused to go ahead and speak.
Bayani describes himself as being very much aware of his Filipino
heritage. Bayani believes that sharing his cultural histories with other students
encourages his voice and those of others with similar cultural backgrounds.
Bayani describes his participation in a Fight for Freedom assembly at school as
being a positive and a powerful experience.
I gave a speech, a monologue. I guess, I was teaching everyone else
about my culture, you know, and stuff. That's important to me,
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showing them what happened through the years and what we have
to go through and stuff. That's why I felt really proud, you know.
The student participants reviewed all the student themes on encouraging
and facilitating voice among Filipino high school students (See Appendix F).
The students saw the Student Senate and structured meetings and organizations
as opportunities for youth to experience voice. These structured activities
provided people with avenues to show others what they knew and that the
environment itself encouraged young people to keep their minds open. The
FYA (Filipino American Youth Association), the school newspaper, classroom
assignments, student seminars, student leadership, as well as church activities
such as youth ministry, Emmaus, and Confirmation also promoted youth voice.

Research Question 3: What discourages and silences the Filipino high school
student voice in school?
Filipino culture is seen as discouraging student voice. Fifty-six (56) themes
were identified (See Appendix G). The comments of the students showed a
variety of responses where no three (3) students agreed on any one theme. The
themes presented are those that at least two (2) students agreed upon of if one
student mentioned the theme three (3) times. Parents (2 of 6) and teachers (2 of
6) were seen as discouraging voice among Filipino high school students. By
limiting the activities, students perceived themselves as being kept from having
voice. Teachers ignoring student questions (2 of 6), mostly using the lecture
format (2:6), and not giving students a chance to speak (2 of 6) denied students
access to voicing their opinions or questions. However, students (2 of 6) could
learn through listening. Students (2 of 6) were not shown their full potential
and were limited. Two students identified the school ID policy as discouraging
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voice (2 of 6). The ID policy requires that all students wear a picture student body
card around their neck when on campus. Students (2 of 6) were afraid to speak.
Tinig believes that some Filipino adults believe that youth need to keep
their place in a hierarchy which favors age and men. Tinig comments that the
Filipinos he has encountered are Filipino adults who use age as a way to silence
the youth, keeping them from participating in meaningful conversations and
sharing. He describes this personal experience with adults as hindering
communication between the young and old and between the Philippine and
American born. While this may be part of the Filipino culture in the
Philippines, Tinig shares that adjustments need to be made since the community
is now is the United States. Treating students in this way results in their
isolation and lack of respect for the elders in the community. Tinig's tone is laced
with past experiences and hurt feelings as he describes his perceptions.
I would say in the Philippine culture there is a lot of people who say
this is that way it is. You are below me. You are younger than me.
But then we are not in the Philippines anymore. We are in
America. And so, I think those kind of people who are very dosed
minded and don't listen, are at times, are group of these people, I
feel think they kind of do that. They prevent me from speaking out
when I want to speak out. And when I do speak out to them,
sometimes they don't even listen. They just totally tune me out. I
don't respect that.
Mahal speaks on how Filipino cultural traits affect student behavior. In
the American society, she sees these characteristics as allowing others to take
advantage of Filipinos. Students growing up as Filipinos in the United States
have trouble knowing who they are or what their place is in the family.
Dialogue and sharing are limited. Mahal comments,
You become so subservient. You get bossed around. You get stepped
on. And you just get, you just don't even know you, where you're
place is in the family. You won't even, you probably just grow up
thinking that you should just keep everything to yourself. No one
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should know anything about you and you know, only your family
should know about you.
Mahal further describes her own experiences living in two cultures, and speaks
only about the pain.
Teachers discourage student voice in the classroom by ignoring their
questions. Silencing students affects their educational experience. Mahal tried
repeatedly to get help from her instructor but was consistently put off. The
teacher's response was humiliating and confrontational. Eventually, Mahal
stopped asking the instructor for help all together. In the end, she admits that
she did not do as well as she had wanted in the class. This adds to her fear of
authority which she views of as making or breaking a student's academic future.
Mahal states,
I was always afraid of my pre-Calculus teacher because he would
just go, "You should know this?" Like, "I don't know this. I really
don't know this." And well, "You should know this?" You know,
after a while, I didn't want to waste the class' time if I am going to
be asking questions like that. I will just ask after class and usually, I
am just like, he would say, "You should know this. Read the
book." So, I'd just get up and leave. I'd never ask. I would ask other
people but not the teacher and I wouldn't do it in front of the class.
Teachers are seen as having the power to make or break student voices.
Luzviminda believes that this is done by the choices teachers make in what to
teach or not to teach a class. Luzviminda describes herself as lucky because her
teachers challenge her and make her classes interesting. However, she has seen
and heard about other classes where the teachers get by with not challenging the
students. She believes this is a disservice because when the students are not
challenged, they are not shown their potential. Luzviminda argues,
They (students) are not told what's going on and they are not given
a chance to learn what they want to learn or I don't think that, I
think that students are being, I don't want to say, oppressed, but they
are not shown their potential. Like I know there are a lot of my
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friends that want to be in my classes because they can see that I like
them. That I am feeling challenged in them and then the classes
they are in, the teachers, instead of, instead of, satisfying the ones
who want to learn, and teaching them this higher level, instead
they are satisfying those who just want to pass. They're like, I am
not going to make lesson plans to satisfy these people that want to
move on the next book and learn about this and be able to put in
Shakespeare or whatever. I am going to satisfy the part of the class,
and it may even be the majority that wants to go through the lesson
plan and take the tests, do whatever, the easy ones, the easy parts.
'Cause like, I have noticed in regular classes that teachers are just
doing the easiest lesson plan possible especially in senior English
classes, that type of thing. That's what I've seen.
Liwanag speaks at length about the new J.D. policy at her school.
Apparently, the school administration passed a policy where all students and
staff were to wear identification badges around their necks. These were to deter
on campus violence and prevent non students from entering the campus.
Students protested the policy but administration did not rescind the policy. She
thought the money spent on enforcing the policy was a waste of money and the
school atmosphere has suffered because of it. Liwanag voices her frustrations.
There were so many protests, right? It was like, "Why do we have
to wear J.D. cards?" The purpose of it was to stop people from
coming on who didn't belong to the school. That would supposedly
stop the fights, or the big fights. Because there were like, two people
who were involved in a fight who didn't even go to the school. To
keep track of who everyone is. At the same time, a lot of fences
were being built around the school. So, it was like, "Hey, this was
like a prison to us," Right? There were so many protests against the
I.D. cards.
·
Parents silence students by using their authority and by having high
expectations for their children. Liwanag speaks about her continual conflict and
struggle with her parents. Her desire to participate in certain activities were not
supported by her parents and this prevented her participation. She describes -her
parents as seeing her as passive yet Liwanag sees these activities as her attempts
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to assert her personality in the world around her. She sees their lack of support
and understanding as a strong element which curves her activities and which
continually reinforces her passive nature in the eyes of her parents. Liwanag
shares,
If not myself, then I would say my parents. Because I remember
freshman year I was really into hockey and stuff......... My mom
says I am really rough. I would want to play like, so much but it was
really expensive. The gear was a thousand dollars then you have to
pay team stuff. It was really expensive. So, I was understanding
why they wouldn't let me. But then they were like, "You are a girl.
It's not going to take you anywhere." Right. I was like, "Oh, my
gosh."

Then I started getting into martial arts, right? And that was when I
felt really, really good about myself. It taught me confidence. It
made me speak out more. Because my (instructor) would always
say, "If you are positive and if you're confident then you will be
fine. Just think positive." So I did that a lot. I started asking for
things more. I wasn't as shy with strangers and a lot and stuff.
Then my parents made me quit that too because of school and like
other problems.
Dakila talks about her parents expectations which she readily admits she
can not meet. Dakila describes her father at length as unmoving in his own
opinions. While she acknowledges the conflicting nature of the situation, she
genuinely understands his ways because of where he came from. Dakila shares,
I guess, because of my parents, I feel they have certain standards for
me and I have to meet up to them and there are certain things I just
can't do because they look for certain standards. With my father it's
weird. He sees things in black and white and then there's a third
part where, it's what he want. Black and white and what he wants.
And there's no room for what you want. And that is where the
disagreements come in. Because of the things I hear about my dad
when he was growing up, I can understand why he is the way he is.
The student participants reviewed all the student themes on discouraging
and silencing voice (See Appendix G). Parents were identified as having control
over the student which the student had to respect. Other students, popular
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students, administration, and powerful people (peers) enforced the social rules.
Students discussed school administration as being authoritative. The students
greatly feared looking dumb. The past experiences with families and school also
generated fear and were seen as barriers or obstacles which the students had to
reach beyond. Gender and age differences were also barriers to voice. In a
unique formula, students identified family plus experiences equaling experiences
which generated self fear.
Students' analysis of the generative themes added gender and age
differences as being barriers even though only one student identified each
theme. They stressed in their analysis, that their fears were connected to their
parents but in the data, teachers were mentioned more often than indicated.
Again, students commented on parent influence on voice while only two (2)
students mentioned the parent theme in the dialogues.

Research Question 4: What are the Filipino high school students' experiences
and emotions connected with being heard or unheard in school?
Students experience positive emotions when being heard. Thirty nine (39)
themes were identified (see Appendix H). These themes showed patterns of
agreement between and among the students. Students felt good when their
voices were heard (4 out of 6 students). Students needed someone to listen or
pay attention (4 of 6) to them in order to be heard. Being heard was empowering
(3 of 6) and gave students a sense of power and control. Giving another
perspective (2 of 6), expressing oneself, having oneself understood (1 of 6) were
all associated with having voice. Not being heard was associated with strong
negative feelings (1 of 6). The students' and researcher's conclusions were
similar.
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Mahal describes being empowered and feeling important when she is
heard. Mahal shares that she feels good when she is being listened to.
I feel empowered. I feel that someone is paying attention to me that
I am important. And they are listening. And I feel that maybe what
I am saying to them or to anyone might actually impact them. They
might even go home and think about it. You know, that is what I
hope. That maybe I am not just full of hot air then. I feels good to
have someone to listen to you.
Dakila supports Mahal' s comments. She also states that being
heard, makes the speaker feel good. Dakila states,
It's where I have a statement that I want to be heard, and I have
everyone's attention, I feel good about it. Especially when I get my
point straight across without confusing anyone.
In discussing the emotions of being heard, the Fight for Freedom
Assembly is brought up. For Bayani, he felt powerful and proud in his
participation in the school assembly. He shares that, he

t~o

is an educator.

Also, proud, definitely a sense of power because I had all those
people in the crowd. I was like a teacher, educating them about
what happened and stuff.
Negative emotions are associated with not being heard. Dakila felt that in
cases where she wanted to be heard and was not, she felt an injustice took place.
She believes that fairness dictates that all should be heard. Dakila states,
It depends if I want to be heard and I am not being heard, I get

upset. It's like at a certain point when it's not fair. You should be
listening and it may just benefit you.
For Bayani, he just tries again when he is not being heard. Bayani simply
explained,
I usually, when I am not being heard, I just try again, to get my
point across.
Not being heard takes many forms. For Dakila, having parents, friends, or
teachers misunderstand her concerns, was an example of not being heard. Dakila
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states,
I know I have had misunderstanding with my parents, at times
when I wanted my parents to listen to me but if s just goes through
one ear and out the other, type of thing. Also with my friends, then
with teachers and just regular peers.
The student participants reviewed all the student themes on experiences
and emotions connected with being heard or unheard (Appendix H). The youth
saw that being heard was powerful and positive and that relating, understanding,
and having control were important to them. Not being heard was discouraging,
limiting, suppressing, frustrating, and unfair but students were still motivated to
try again.

Research Question 5: What are the connections between Filipino high school
students' voice and the quality of their school experiences?
Eighteen (18) themes were identified (see Appendix 1). The themes under
this research question were fewer than the others, and only three times did
students mention the same theme. Generally, themes which fell into the school
category mentioned adults taking advantage of the young, learning from
teachers, and that a teacher's interest in a student is a sign of respect. Voice was
seen more as a resource in this case, as something to be used and accessed. In the
above data, having a different perspective (2 of 6), asking questions (2 of 6), and
expressing oneself (2 of 6) were activities schools could participate in or promote.
The students' analysis answered the research question by joining the themes
together. This seemed appropriate for the researcher.
Tinig speaks on mutual respect often during his dialogue. He identifies
that asking questions, expressing himself, and having the teacher show an
interest in his learning are all signs of respect. This is very important to him.
Tinig is clear and specific.

90

When I get to ask questions, and I get to express myself, the teacher
shows they are interested in what I have to say and in me learning.
When the teacher gives me that type of respect, I return it and at the
same time I have respect for them. A person only gets respect when
they pull out that kind of respect for me then I give them the same
respect in return.
Luzviminda works on the school newspaper and sees this as a vehicle for
expressing her voice. Access to the newspaper allows her to see the school with
all its departments and complex connections. Luzviminda shares,
In one way, it gives me a different perspective than everyone else.
~~cause I'm seeing all these corners of the school that not many
people see. Like I am not, I don't have one view like, I am in
volleyball so all I think about is sports, or all I see is the sports
department. Because of my voice in school, I see so many different
things that are going on, in different sections of the school, the
different people. I see the different ways that people feels about it.
Not just one group, how one group feels about it. I see how people
react to it. And I am able to get to them which really helps.
The student participants reviewed all the student themes on connections
between school and voice (See Appendix 1). The youth saw connections between
voice and change, popularity, learning, and courage. The students explained
that, "The voice we have gives us the courage in school to learn by asking
questions, making new friends, and helping change the things around us."

Research Question 6: How can schools provide opportunities for Filipino hi&h
school student voice in school?
Sixty-seven themes were identified (see Appendix J). Overwhelmingly, all
six (6) students believe that listening is the number one element schools can do
to promote student voice. Students stated that helping people feel comfortable (3
out of 6 students), treating everyone as they were adults (2 of 6), being
understanding (2 of 6) , asking students questions (2 of 6) , being supportive (2 of
6), having good eye contact (2 of 6), relating to students (2 of 6), being open (2 of
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6), and reading what the young people have to write and say (1 of 6), all
supported youth voice in the schools. Students claimed that as yout~ they need
to feel safe, be heard, and speak their mind in order for their voices to be shared.
Voice was seen as an element which enabled students to mature (3 of 6), be better
than who they were and make changes for the better (3 of 6). Based on the
themes, students opted to make recommendations but did not comment on the
themes themselves.
Mahal believes that when students learn how to use their voice, they
develop their own personality and individuality. Developing personal opinions
and believing in one's position enables students to speak up against adversity.
She presents voice as a skill which needs practice. Mahal states,
I think that they become stronger. Stronger young people. I think
that they gain strength from having a voice because when they do,
when they do have one, they get to speak out against whatever they
think is wrong even, even though everyone else tells them that it's
right. I mean, that means that they have an opinion that when they
have a voice, they can use in hum, they can use it whenever they
feel it's important.
Luzviminda stresses the students' need to be listened to, and to engage in
activities which make up their world. Luzviminda shares,
Listen to them. I think you should really listen to them. I think
they should read what young people have to write and what young
people have to say. They should encourage other young people,
other children, their nephews and nieces to involve themselves
with a lot of things. Involves themselves in groups that are doing
something for the community or tell them to read. Because reading
helps you have voice. I think if they read newspaper and they read
books and they are constantly reading and learning stuff, I think
that will really help students form views and form ways to express
themselves.
Liwanag shares that listening to students lead to understanding them.
Liwanag explains,
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Because if you listen, not just sit there and say, "A huh." But really
think about what someone else is trying to tell you and you don't
even have to respond, you just have to listen sometimes. Then you
will understand. And when you understand, then you can relate.
And when you relate, then you are heard. So, personally, I would
listen. And if everyone else could listen too, then we could all
understand and hear each other.
Dakila argues that being open and considerate is necessary when listening
to others.
To be considerate of different ideas other might have and the views
they might have. Hum, listening to what they have to say.
Dakila continues that respect can only take place between individuals who
are both on the same level. She suggests that when speaking to high school
students or youth, they should be treated as adults, suggesting that this treatment
should be recommended to parents.
I'd treat every person as they were an adult. Treat yourself as an
adult and treat the other person as an adult and use the same
manner as you would speaking to your parents. You should have
the same respect for them as you would someone your own age and
visa versa, they should have the same respect for you as they would
like, a brother or sister, husband or wife. The adult should have the
same respect for you as they would another adult.
Bayani speaks about fairness and equality and the use of social skills.
Simply ask the opinions of others and listen to their responses.
Just give equal opportunity. If you listen to one person, then you
should listen to all, I think.... Call on the other people. I'd ask
them their opinions... As them their opinions. See if they have
something to say. Give those people a chance to speak.
Bayani encourages youth to speak their mind and be out going. He
suggests that students not be concerned with how others may view them and
that to share an opinion is a way of contributing and making a change. Bayani
states,
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For me, I would like the people to be more outgoing and not shy
and soft spoken and stuff. To speak your mind. That is the only
way people are going to hear you, you know, is if you speak your
mind. Don't worry about if people think what you say is dumb or if
something's dumb. You shouldn't really worry about how people
are going to judge you by, you know. As long as you say what you
wanted to say, that way you know you contributed.
The student participants reviewed all the student themes on providing
opportunities for voice in school (See Appendix J). The students recommended
that the schools provide an environment where Filipino students (a) would be
listened to without being intimidated, (b) would have the power to speak and
express themselves freely without restriction, (c) would experience equality, that
everyone is on the same level, and (d) would receive support from each other,
especially from adults. A controlled environment where no one has an
advantage over anyone else should also be provided.

Themes from the First Dialogue
The researcher presents the themes which were by identified by at least
three (3) of the students. All the themes from the first dialogues are available in
Appendix K.
All six (6) students felt that listening, being listened to and having
opinions were important for voice. Expression of self, and making changes for
the better are mentioned by 4 of the 6 students. Being empowered by voice,
understanding the student, relating, knowing what was going on, and speaking
one's mind were commented on by 3 of the 6 students.

Themes from the Second Dialogue
Themes from the second dialogue are numerous and varied. Mahal
stresses the importance of listening, and making eye contact with those who are
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being listened to. Mahal shares,
But you know when someone' s looking at you, looking at you in
the eye, then you know that at least somehow you have a chance to
capture them and make them yours and make them listen to you.
She continues to share that diversity is cherished and leads to personal
growth. Getting input from others is important to coming up with new
solutions. Mahal states,
It's important that the peers know what their fellow students talks
about. Maybe they do have something important to say. Maybe
they should pay attention. Maybe what they are saying is even more
important than what the teacher is saying. Maybe they are giving a
different point of view and you'll never know those different points
of view. You'll never have a different perspective of things around
you if you don't listen to other students. I think that is why they
make us do group work sometimes. So maybe you can get other
opinions from other people and you need to compromise and
negotiate with them and try to come together and come up with a
new way of doing things.
Mahal acknowledges that youth are not influential individually but need
numbers to exercise power. Mahal states,
Well, I mean, they are not very influential but most of us are not
influential, by themselves singularly. But if there's whole group of
them, and they get together and they speak out against something,
or just something like that, there's power, you know. I think when
you are young, your strength comes in numbers.
Luzviminda shared at length that adults look for students to make
mistakes. Luzviminda was very hurt by her principal when he ignored all her
good work in the school newspaper and focused on a significantly shorter article
on a taboo topic he disliked. Luzviminda shares,
No. I don't want to stop those kind of topics. It just made me mad.
They were looking for this one thing that they wouldn't like.
Disregarding everything else in the paper which actually praised
our school for having this activity director. You know, for all he
knew the paper could have been about him and how great of a
principal he was but he was so entranced by just this picture of the
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dancing condom because that is what they were. Right? It's like,
"Hello. Read the paper." Don't look at it. Read it. And that made
me mad. Because I mean, because he doesn't even read any of it's
contents. that's pathetic. That's like picking up a book and then
putting it down just because there are not any pictures in it. That's
pretty much how he treated the paper. That's not good. That's not
good.
Luzviminda was surprised by her need for adult reassurance which she
discovered was a predominant theme in her first dialogue. She accepts this but is
slightly disappointed in her needing the assurance she identifies. Luzviminda
states,
I still need support. I still need reinforcements from adults even
thought it's still my voice. I still need to get not permission, but just
to show, like me going to my teachers, going to adults talking about
what my opinion is, it helps me reinforce it. It helps me know, that
ok there is still some logic behind it. It's not just me picking up
some crazy scheme for this topic and I don't know anything about it.
If s actually me with good ideas and logical and sensible, like what
other people have.
Liwanag speaks a length about parental influence in her life. She
acknowledges that the obedience demanded by her family may be connected to
the sexism in the Filipino culture, the demands on women to be good wives.
She specifically states,
And I think my parents instilled that passiveness. Be a good girl
sort of thing.
In trying to get diverse parental or mentor roles in her life, Liwanag
describes an alternative father figure. She describes her own father's reaction
against her chosen mentor as pessimistic and negative.
My dad said he thought that I am really, ironically, he thinks that I
am really passive. But I am only passive with them, with my
parents, right? And he thought that I was really passive and like
(the instructor) was bullshitting me. You know? I don't think he
was at all. My dad never watched any of my Karate things, right?
He only drove me there once to wait for my promotion to my next
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belt, right. But that's all. He never saw how I interacted with
people in class. How I did in class. How (the instructor) and I
interacted in class or out of class. So, he never really understood
what really went on. He just made the assumption on opinion
from what I told him.
Liwanag clearly wants to be accepted for who she is, completely with her
own unique personal story. She seeks to be understood. Liwanag states,
Everybody needs to listen, to be open. I think acceptance is part of it.
Because you have to, first accept where people are coming from.
What they say their story is. And when once you do that, you can
absorb and understand it. and when you understand it, you relate
to it. So, accepting is really big.
Liwanag believes that as individuals mature, they reflect back on their
lives. As they grow, they change and learn from their past experiences. Liwanag
explains,
I think your voice changes because you are different when you are
younger. You loose the innocence when you grow older right? Or
you look back and you reflect on how naive or whatever you are.
Ifs what I've heard because I know, you do a lot of reflecting and
you learn from your life. And you either learn and make good
from it or you just don't you learn and you don't do anything with
it. But you should do something with it. You should do as much as
you can and learn from whatever you experienced.
Dakila believes that when students grow up without a voice, their growth
is affected and that others will take ad vantage of them.
I think a person will always be like that. Their growth is retarded.
They'll be taken advantage of. That's something I wouldn't want to
be like. Ifs easy to be taken advantage of. But if you know how to
make decisions for yourself, and you know where you give you
opinion then they can understand you.
Student participants reviewed the themes from the second dialogue (See
Appendix L). Students shared what they thought about school, they termed "the
institution". Students were mostly told what to do, that students were provided
opportunities for those who want to and did not want to learn, and that
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education does not end at school. Parents are said to limit more than they
encourage, have a planned agenda for their kids, are authoritative, yet have good
intentions despite their actions. However, the youth were described as seeing or
stressing these negative aspects.
The student participants also commented on communication and
expression themes. Students commented that speaking up and expressing
themselves were necessary for people to know that a problem existed. Students
believed that youth needed a greater comfort zone with other youth to
communicate better; a comfort zone needed for a person to communicate easily.
Students needed confidence in themselves to get their point across.
Compromising and relating to others improved their social skills. Students
needed to relate to what others are saying and to understand them better. The
student participants believed that students who did not use their voices would
have opinions made about them without the benefit of someone really knowing
who they were. The students saw that respect comes from knowing others.
Students directed listeners to pay attention, make eye contact, be open minded,
and get to know others. Students were instructed to use voice to express their
opinion. Miscommunication made students wish they never brought
something up. Fear of failure stopped people from voicing their opinions being
heard sometimes. People communicate differently with others. Surrogate
parents encouraged voices. Adults needed to share power and give youth
control. Equality between individuals promotes voice. Support and
reinforcement from adults help validate youth opinions. Developing voice and
characteristics is a process built from experiences. The students said that voice
could be used to get what was wanted from life. Having voice at an early age
helps students later in life.
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Some similarities exist between the top themes from the first dialogue and
the second dialogue. Listening to student voices (5 of 6) was the most mentioned
theme in the second dialogue and in the first (6 of 6). Voice connected with
opinions was also mentioned (3 of 6) in the second dialogue as in the first (6 of 6).
In the second dialogue, three (3) out of five (5) of the students commented on
being heard, being open, treating others like equals, and speaking out so people
could hear you. Other themes mentioned by two (2) of the six (6) students in the
second dialogue included communication is voice, as you grow voice changes,
and attending a youth protest and having security in the environment. Self
expression received less comments by the students (2 out of 6, 4 out of 6) in the
second dialogue than in the first. Speaking your mind and speaking out received
the same attention in the first and second dialogue (3 of 6).

Other Research Findings
Other findings not specifically mentioned in the generative themes came
to light at the student meeting where students reviewed the generative themes
produced by the dialogues. The researcher observed that the students strongly
associated the Filipino culture with their parents' behavior and that while
students were generally critical of the Filipino culture and their parents, the
students could not clearly define the Filipino culture. A couple of students
specifically chose the American way of life over those of their parents but could
not specify what this meant. Students in general showed painful associations
with being Filipino-American.

Summary
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The responses from the student participants showed overwhelming
agreement in student themes on listening with 6 out of 6 student identification
in the first dialogue and 5 out of 6 student identification in the second dialogue.
Opinions were also frequently mentioned by 6 out of 6 students in the first and 3
out of 6 in the second. Expression received more attention in the first dialogue
with 4 out of 6 student identification than in the second which had 2 out of 6
student identification. The first dialogue stressed that voice could help make
changes for the better when students make contributions and share their
opinions (4 out of 6). Speaking out was mentioned in both dialogues receiving
50% student identification in the first and second dialogues. In the first dialogue,
three out of six students commented empowerment, understanding, relating,
and knowing what is going on as important elements to voice. Being heard,
being open, having support, treating others as equals were commented on by 3
out of 6 students in the second dialogue.
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CHAPTER V
Conclusions, Discussion, and Recommendations
Introduction

Only fourteen (14) themes from both dialogues 1 and 2, had more then 50

% agreement among the student participants. Some research questions had
strong theme agreements among the students while others had less than two (2)
students agreeing on any one theme. The variety of responses were
overwhelming with four hundred twenty six (426) themes in the first dialogue
and one hundred fifty-six (156) in the second. Students had between three (3) to
eighty nine (89) themes in each dialogue. Only student comments reaching fifty
percent (3 out of 6) agreement on themes are presented in the conclusion section.
When fifty percent (50%) agreement did not exist then the thirty three percent
(33%) agreement figures were described.

Conclusions
Themes from Dialogue 1
Overwhelmingly, students perceived listening (6 out of 6), and having
opinions (6 of 6) as important elements for voice. Students perceive voice as a
form of expression (4 of 6), and that having voice allows changes for the better to
take place (4 of 6). Students feel empowered (3 of 6), feel that others are relating
to them (3 of 6), feel like speaking their minds (3 of 6), and feel that they know
what is going on (3 of 6) when they are being heard.

Themes from Dialogue 2
Again, student participants perceived listening to others (5 of 6), being
heard (3 of 6), being open (3 of 6), promoting thoughts and opinions (3 of 6),
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supporting students (3 of 6), and treating others as equals (3 of 6) as promoting
voice.

Discussion
Student participants had correlated responses on only three out of the six
questions: (a) the concept of voice, (b) experiences and emotions connected with
being heard or unheard, and (c) how schools can provide opportunities for
Filipino student voice. Student participants' themes were most numerous on
two out of the six questions: (a) discouraging and silencing voice (56 themes), and
(b) how schools can provide opportunities for Filipino student voice (67 themes).
All other questions received eighteen (18) to thirty nine (39) student themes.
In general, the themes show a connection between having voice and
needing communication and social skills: adult to student, teacher to student, or
even parent to student interaction. Undoubtedly, listening (6 of 6) and having
opinions (6 of 6) were the most frequently discussed themes by the student
participants in combined dialogue 1 and 2 themes. Voice as a form of expression
(4 of 6), as the ability to speak one's mind (4 of 6), and as a promoter of change
(4:6) received the next amount of correlated agreement between the students.
Three (3) out of six (6) students mentioned the following themes: (a)
empowerment, (b) understanding, (c) relating, (d) knowing what is going on, (c)
being heard, (d) being open, (e) needing support, and (f) treating others as equals.

Recommendations
For Educational Practice
Since generally the themes revolved around social skills, and
communicative skills, the promotion of Filipino student voice centers on
connecting with students individually and in groups. The student participants
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and researcher recommend the following for developing student voice in
schools:
1.

The development of structured student activities and forums. Student

Senate Meetings, structured meetings, and organizations provide opportunities
for youth to experience voice. The FYA (Filipino American Youth Association),
the school newspaper, classroom assignments, student seminars, student
leadership, as well as church activities such as youth ministry, Emmaus, and
Confirmation, all promote youth voice.
These structured activities need to provide an environment where
Filipino students (a) would be listened to without being intimidated, (b) would
have the power to speak and express themselves freely without restriction, (c)
would experience equality, and (d) would receive support from each other,
especially from adults. They also would provide a controlled environment
where no one has the advantage over anyone else.
2.

Development of social skills. Any individual interacting with youth has

to realize that high school students have their own feelings and are developing
their own opinions. These opinions need to be validated, listened to, and
understood. Questions by other individuals, whether adult or youth, mutual
respect, and well developed social skills are paramount to building youth
confidence. Youth confidence in interacting with their world is necessary to
making youth active and productive citizens.

For Future Research
More study is needed in the area of Filipino identity, culture, and voice.
Studies on Filipino culture and contributions in school curricula should also
take place as well as whether Filipino student needs are being addressed by the
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schools they attend. This participatory research study is limited in scope and
access. The researcher recommends that quantitative and qualitative research be
conducted to see what statistical correspondence exists between the themes
brought up by the Filipino students and the greater issues of student voice.
Reflections of the Researcher
1.

Personal feelings of the researcher. As a Filipino-American, the

researcher empathized and understood the student participants. The researcher
was unaware of the emotional pull the students' comments would have on her.
The student comments brought up old feelings associated with growing up in
the United States. The researcher, also being a Filipino-American, could relate
strongly to what the students were saying and in the researcher's reflections, old
memories both positive and negative, were rediscovered.
2.

Student confidentiality. Several parents had requested copies of the

study. The students, who were very comfortable in revealing themselves to their
co-participants, were not so willing to share the outcomes of the study with their
parents. One student in particular begged that the study not be available for this
student's parents. Ironically, this is the same student whose parent has shown
the most interest in the study and has been inquiring quietly for a copy.
The student participants feared their parents could determine what
comments were made by them because of the size of the group. Therefore, the
researcher decided to again change the pseudonym of the students. Names used
were taken from the Filipino dictionary. While the researcher can not see how
the comments could be deemed as harmful or negative in any way, the concern
of the students became the concern of the researcher. All possible steps were
taken to respect student confidentiality.
The researcher asked the students to speak to their parents privately to
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share their concerns and their desire that the study remain confidential in its
entirety. For the students who are minors, the researcher informed the students
that copies of the study had to be available for the parents if specifically asked.
For the students who were eighteen (18) years old or older, the researcher can
decline to provide a copy. The researcher did promise to share with their
parents the students' strong concern for confidentiality and ask that if a copy is so
desired, the parent should obtain the copy from the student. A final copy of the
study is provided to each student upon the study's final revision.
3.

Parental Dynamics. Philippine born parents raising Filipino-

American students still operate out of the cultural belief that they have the right
and authority to exercise full control over their children's lives. Filipino parents
expect their children to grow up obedient and dutiful in their upbringing.
Students struggle with insecurities in interacting with the dominant
mainstream culture which requires a different set of communication and social
skills than their home environments. Somehow the Filipino culture and
American culture seem to be mismatched. Adjustments to both cultures are
needed for students to feel confident in themselves. Interestingly, Filipino
students seem to be more aware than the parents of what Filipino cultural
adjustments could be made yet do not question U.S. culture as being a factor in
their parent-child dynamics.
4.

Students need reassurance and support to have voice. The

researcher discovered that after speaking to the students, all the students needed
support and assurance in order to have voice. This support and assurance needs
to be given unconditionally and at the beginning so that students could initially
have the chance to prove themselves. Support for students also meant giving
them the respect they see adults giving one another. Students want to dialogue

105

with adults but need their opinions and thoughts respected by adults in order to
feel safe in sharing what is in their minds.
5.

Filipino culture. The students in general did not make strong

references to their Filipino heritage. Student comments on Filipino culture were
mostly negative in nature. Student comments led the researcher to believe that
for them, being of Filipino heritage or being products of the Filipino culture,
were hindrances to their success. Family dynamics and Filipino cultural
restrictions were identified as barriers. Students saw Filipino cultural values as
negative and saw these traits strictly in their parents. The researcher believes
that the students' limited exposure and understanding of Filipino culture and
history, affected their abilities to critique their Bicultural experience justly. The
students appeared to need more concrete exposure to the diversity of the Filipino
cultural experience. The researcher believes this would enable students to
understand the complexities of their bicultural experience and negotiate
appropriate strategies for dealing with the challenges of their home
environments. This lack of information exasperates the strained relationships
between parents and students.
6.

Reflection on the questions. The researcher believes upon

completion of the study that the questions were a problem in acquiring the data.
Students found the questions abstract and challenging to answer. Specifically,
the researcher was looking for student comments on what being Filipino meant
and how their Filipino voice was heard at school. The students did not make
this connection. The beginning questions may better have centered on Filipino
culture and Filipino identity then later turned to how Filipino identity and
culture were encouraged in the students' school environment.
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you are still in collecting data from human subjects, you must file a re:1ewal
applic:~:ion.

2. Any moditic:aions to the rese:u-ch protocol or changes in instrumenr:nion
(including wording of items) must be communicated to the IR13PHS.
Re-submission of an application may be required at that time.
3. Any adverse reJ.ctions or complic:uions on the part of p:l!ticipants must be
reported (in writing) to the IRBPHS within ten (1 0) working days.
If you have any questions. please contact Renate Otterbach. IRBPHS Assistanr. at

(415) 422-6091.
On behalf of the IRBPHS committee. l wish you much success in your research.

•

cc:

De::m:s Office. School of Education-ATTENTION Gabriella West
Rosit::t Galang. Ph.D., Faculty Advisor

'

.

"
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APPENDIXB
University of San Francisco
School of Education
Institutional Review Board for the Protection of Human Subjects
Short Form Application
Investigator:
Address:
Home Phone:
Project Title:

Jeannie London

University Title:

Student

61018 Joaquin Murieta Avenue, Newark, CA 94560-5411
(510) 490-5260
Day Phone/Fax:
(510) 490-7610

Instructions:

Please submit six (6) identical, collated sets of the following:
THIS COMPLETED SHORT FORM
ALL CONSENT FORMS/ INFORMATION SHEETS
ALL ATTACHMENTS (i.e. questionnaires, interview guides,
support letters). PLEASE NOTE: See the USF IRBPHS Manual for detail
information and direction on all of the above. It takes approximately three
weeks to complete the review process of a Short form application.
1.

STUDY AIM, BACKGROUND AND DESIGN

The research will recruit and engage in face to to face dialogues with 6 Filipino students
from a high school in Union City, California. Recruitment will involve one on one preliminary
discussions with Filipino students identified by the researcher familiar with the school. After the
recruitment phase, dialogue appointments will be arranged in localities comfortable for the
students. The dialogues will be recorded and transcribed verbatim by the researcher.

2.
SUBJECT POPULATION: INCLUSION/EXCLUSION CRITERIA, USE OF
SPECIAL SUBJECT GROUPS, AND METHODS OF ACCESS.
Six student participants will be self-identified as Filipino-American and will participate
voluntarily. Many of these students attend a Catholic church, St. Anne's in Union City. This
church is located near the high school. London leads the youth choir and supports the Youth
Ministry Program at the church and accesses students through her volunteer activities. London has
access to the youth ministry high school student listing and will send a letter of introduction
(attache) preceding a preliminary phone call. Two contacts will be made to recruit students. There
will not be a third contact unless specified by the prospective student participant.

3.

PROCEDURES TO BE DONE FOR PURPOSES OF THE STUDY.
• Obtain permission from high school to implement student on site or obtain permission from
church to implement study through youth ministry program of students attending this high
school.
• Recruit 6 Filipino-American high school participants and set dialogue appointments.
• Have dialogues with students, tapes to be transcribed verbatim by researcher. Set dialogue
2 appointments.
• Have second dialogues with students on first dialogue. General themes to be identified by
student.
• Large group discussion open to all participants to general themes developed from all the
dialogues.

4.

RISKS: POTENTIAL RISKS, INCLUDING POSSffiLE LOSS OF
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CONFIDENTIALITY, AND DISCOMFORTS TO SUBJECTS. METHODS OF
MINIMIZING THESE RISKS.
Risks to subjects involve confidentiality, and discomfort in discussion of themes. Student
names of those participating in first phase of study (participatory research, dialogues) will be
kept separate from he research materials on the confidential computer disk to be locked in the
researcher's finance file in her home. Students will be instructed not to answer any questions that
are uncomfortable and the researcher will not pursue themes that are causing discomfort without
expressed permission of the student. Student dialogue cassettes will also be kept securely in locked
file for 7 years then will be destroyed.

5.
BENEFITS: POTENTIAL DIRECT BENEFITS TO SUBJECT AND
GENERAL BENEFITS TO SUBJECT GROUP, MEDICAL SCIENCE AND/OR
SOCIETY.
Students may benefit from the self-reflection on voice and personal identity. Students may
become more active in their communities after become aware with how voice impacts their lives
and their communities.

6.

CONSENT PROCESS AND DOCUMENTATION.

Student participants (6) will be recruited, and given an information packet. this packet
will have the following information: student role and rights, process of study, and parental consent
forrtl. All students engaging in dialogues will have parental consent clearances.

7.

NUMBER OF SUBJECTS TO BE ENROLLED PER YEAR:

.Q

8.

WILL THIS STUDY BE FUNDED?

No, at this time

9.

STEPS FOR AFTER CARE

Student who participate in the study and who have identified a need for further discussion
and/or counseling may have access to Catholic Charities, Oakland office or the Youth Ministry
staff, St. Anne Catholic Church in Union City for up to a year after the study has taken place. The
Youth Ministry office provides light counseling for students in need. The church affiliated
Catholic Charities provides on-going counseling for students who wish to have professional follow
up services. These services can be accessed without the knowledge of the researcher or church staff.

10.

INVESTIGATOR'S SIGNATURE

Date

11.

Signature: Chair, Dissertation Committee
School of Education

Date
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APPENDIXC
Student and Parental Consent Form
University of San Francisco
CONSENT TO BE A RESEARCH PARTICIPANT

A.

PURPOSE AND BACKGROUND
Jeannie R. London, in the International Multicultural Education
Department in the School of Education, is doing a study on Filipino High School
student experiences which I am asked to participate in. This study is for the
completion of doctoral dissertation at the University of San Francisco. (Purpose
one sentence).
PROCEDURES
If I agree to be in the study, the following will occur:
1.
I will be asked about my experiences in high school in the first
conversation.
2.
I will be asked to identify the general themes and give my
impressions of the first conversation. This will take place in a second
conversation.
3.
If I agree, audiotapes will be made of these conversations. These
two conversations will be done in one of the following locations (agreed place to
be checked) and will take a total time of about 90 minutes.
o
St. Anne Catholic Church, Youth Ministry office
o
Student Participants Home, Living Room
o
Researchers Home, Living Room
o
Other Location:
B.

4.
I am aware that all student participants are invited to attend a third
meeting where our general reflections will be discussed. I am aware that I do not
have to attend this meeting. If I do attend this meeting, I am aware that the
meeting will be videotaped and maybe edited for general release. If I attend this
meeting I agree to be videotaped for the use of developing a short documentary
on Filipino Youth.
RISKS/DISCOMFORTS
1.
Some of the questions may bring up unpleasant memories or
feelings, but I will be able to stop the conversation any time I feel too
uncomfortable.
2.
Some of the questions may make me uncomfortable or upset, but I
am free to decline to answer any questions I do not wish to, or to stop the
interview at any time.
3.
Confidentiality: Student records will be kept as confidential as is
possible. No individual identities will be used in any reports or publications
resulting from the study. Study information will be coded, and kept in a locked
file at all times. Only study personnel will have access to the files, audiotapes
C.
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and transcripts. After the study have been completed and all data has been
transcribed from the tapes, the tapes will be destroyed.
BENEFITS
There will be no direct benefit to from participating in this study. The
anticipated benefit of these procedures is a better understanding of Filipino
students in their high school environments.

D.

E.

ALTERNATIVES
I am free to choose not to participate in this study.

F.

COSTS
There will be no costs to me as a result of taking part of this study.

G.

REIMBURSEMENT
I will be reimbursed $20.00 for my participation in this study. If I decide to
withdraw prior to study completion, or the investigators decides to terminate my
study participation, I will receive full payment.
QUESTIONS
I have talked to Jeannie R. London about this study, and have had my
questions answered. If I have any further questions about the study, I may call
her at (510) 490-5260. If for some reason, I do not wish to do this, I may contact
the IRBPHS, which is concerned with protection of volunteers in research
projects. I may reach the IRBPHS office between 8:00AM and 5:00PM, Monday to
Friday, by calling (415) 422-2416, or by writing the IRBPHS, International
Multicultural Education Department, School of Education, University of San
Francisco, 2130 Fulton Street, San Francisco, CA 94117-1080.
H.

I.

CONSENT
I have been given a copy of this consent form to keep.

PARTICIPATION IN RESEARCH IS VOLUNTARY. I am free to decline to be in
this study, or can withdraw from it at any point. My decision as to whether or
not to participate in this study will have no influence on my present or future
status as a student.
Student Name (Printed)

Student Signature

Date

The researcher has read the above form to me and I clearly understand this
document. All parent signature is required for all students the age of 18.
Parent Name (Printed)

Parent Signature

Person Obtaining Consent, Jeannie R. London

Date
Date
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APPENDIXD
Letter to the Student
Dear Student:
I am implementing a research project on Filipino-American High School Students as a part of the
requirement for my degree in Education at the University of San Francisco. I am recruiting 6
Filipino-American high school students to participate in two discussions on student voice in high
school.
General Description of the Process:
The first discussion will take place with me, Jeannie R. London. I will be using 15 questions to guide
our dialogue. The second discussion (30-45 minutes) will again take place with myself to follow-up
on items we discussed in the first dialogue, after I have transcribed your first dialogue (your first
dialogue will be recorded). A third discussion will take place with all the young people I have
had discussions with the talk about our general findings. This third meeting is not required.
The study process is as follows:
• Obtain permission from high school to implement student on site or obtain permission from
church to implement study through youth ministry program of students attending this high
school.
• Recruit 6 Filipino-American high school participants and set dialogue appointments.
• Have dialogues with students, tapes to be transcribed verbatim by researcher. Set dialogue
2 appointments.
• Have second dialogues with students on first dialogue. General themes to be identified by
student.
• Large group discussion open to all participants to general themes developed from all the
dialogues. THIS MEETING IS NOT REQUIRED SINCE MEETING WILL BE VIDEOTAPED
FOR DEVELOPMENT OF SHORT DOCUMENTARY ON FIUPINO YOUTH.
• Complete chapters 4 and 5 of dissertation based on materials gathered. Copies of research
given to all dialogue participants.
Your Rights and Protection
Your names will be kept confidential. No one will know your real name or what you said
during our discussions unless you self identify yourself. If you attend the third meeting, other
participants will know you but will not know what you said in the research process unless you
reveal your thoughts in the meeting. You can stop your participation at any time. If you feel
uncomfortable with any of the questions I will ask you, you do not have to answer. Your
participation is strictly voluntary. It is possible that I will write articles based on my research, but
I will never identify any of the participant names.
Attached you will find a parental consent form. I will need this completed form before I can make
an appointment to dialogue with you. Please call me at (510) 490-5260 if you have any questions or
concerns.

Thank you for your consideration in participating in my study.
Sincerely,
Jeannie R. London-Aguinaldo
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APPENDIX E
Research Question 1 (Summary of Themes):
What are Filipino American High School students'
concepts of Voice?
Student Theme
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APPENDIX F
Research Question 2 (Summary of Themes}:
What encourages or facilitates Filipino high school student voice
in school?
Student Themes
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APPENDIX G (1)
Research Question 3 (Summary of Themes):
What discourages and silences the Filipino high school student
voice In school?
Student Themes
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APPENDIX G (2}
Research Question 3 (Summary of Themes}:
What discourages and silences the Filipino high school student
voice in school?
Student Themes
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APPENDIX H
Research Question 4 (Summary of Themes):
What are the Filipino high school students' experiences and
emotions connected with being heard or unheard in school?
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·····

······-···
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-

--.--.---
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Heard I Hear me

-------------------------

Tam-·important
lteetgooargooa ·
1feel suppressed

··

!

......

.. .... .

!ff'

1!

.

·--·

··············r···~---·····TrrT·--···

-----------------------------------------------

:..

neerusetur

1

..
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3

~
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!

T~f"'
-----,----~----,--.

Usten·ta-·yaui-Pay·a.nention·t·usten·i-ustenlng···· ·
Mal<esyou.proud ...........................
····························
M}i voici:ds.Importanno. me · · ··· ··············
· · ·-··-······
NOrtak······
··NOrtea.rnrn~fis

·protesting ································ ··· ·-··

-------------------.-------------- -- i---+----~---- __:___ ----~-- -~- ---- ~- --

1:

·Poinfot· view·

--rf·i

Pi..ltdown

·Reool"ng··········-·
Relate to rrie

"Flespea

···························:

.. .
------------------------------ --------------------------. _-----------------·- _____ i_ ___ L.... ~--

seeJriQme· ·
·reaChing tool· ·······
"Theworstfhlng-can. happen . ta··yau········
·rhey-Jeamea--· ·····--··········· ············································ ··-·--·----·-·········
itiinking
·rhreatened···········--········· ·-·-················································ ·····--····-· · ····-

·rrappea· · ·
Understand me ·

-----:----~----·-
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APPENDIX I
Research Question 5 (Summary of Themes):
What are the connections between Filipino high school
students voice and quality of their school experiences?
Student Themes
...... ----- ·---· ------· . -.. -_____:_ ---.- ;_ --- -~- ----~--- --. ~
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---~----~-
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APPENDIX J (1)
Research Question 6 (Summary of Themes):
How can schools provide opportunities for Filipino high school student voice In school?
Student Themes

IBILITIM lolL

~8:r:J:~U~'::t.~h:~:"elll (~Otl~}Wifu re~pect · · ·

As]{ opinions, get th~irinput/As!t Questio11s/Gall on people
Ask people to speak

·]3~~()A~i4~r~t~ ()f4iif'~r~l}t.i<i~f:l,$.&Yiews.Qth~r~

. . . .. . . · •· ;

1
]1; ~J:

' ..............

!2 ·. , .. 2 j
!
:1
•
mig}lth~y~/Qiy~<iiffer~!lt persp~~tjy~s .......• ! ••
!.l.:············· .

i . •...

)l· .... i .....

Po11't be timi<i ()r shyi11l:>ig groups

:

£~t21i~~Srrt~~t~~?:~w•rinspite~age

~~J::t JJ

EI1COt1r~ge inyoly~Ill~llt with C()ffitl1Unity gz-()1lPS
EI1Y~I"<>Pil1~Il,tfP<>litics
EY~fY()I.W pa,f:j a, st{)ry . .
Expr~s~ YQtll"!:j~lL
F.a,~~a,L~:KPl"~!:jf!J()I1f! ~Jl Y()tl. tll~Y.~.l"~..Uf!~:pjllg .

F~~l.g{){)q..
r~~~.f)~f~./.sm~

..

............

........ ..

..... j
:

1

·

..........

j

.Jl
t

j

.

•

t

'j[
•
.. rl··
, r

,. lr 3 1•1;
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APPENDIX J (2)
Research Question 6 (Summary of Themes):
How can schools provide opportunities for Filipino high school student voice In school?
Student Themes

I B I LIT I M I 0 I L

gr::;:~:~~:=~::nts don'tw~nt~~aag~

kc ji

Qiye v~rbal~lues
G<> BJ"<>~~(.ij~Jhe ~~r~l~ li~cl ~~ ''Wh~tcl<> Y<>:tl thi~k?"
Have
a chance to eJC.Press themselves
:H~~~ ~~p~thY.

' ... )
... : . i L
\
!1
i

··························

Ji~Y-~ g994.~Y.~ ~9~t~wt!..LP<>k.~t.th~m...... ..

.............. .......................

.................. ·

j

jI

·

·

,

Ti: . . r.
........ -........1....... ·. ii. ~.I . . L
. .L. .

Heard

• . 2 •1

Ise~ how P~<>Plerelict

i

i

.

• 1i

::,~:~~Z~!t::i:~~~:!:~Youth·r~~~~oinf~ahi~~~=i~g.I~:::~~=i~ ···Ii.]t·····ll·····

~§:~F:;;=~;~·• · · · . . . . . . . . . . . . . . . . · ·• ·• · · · · · . . . . . . . .

j

1
i}ll

i

:11. .. . . . ..

Listen I Be willing to listen/ Have very good listening skills I Develop listening skills I Pay [1' 8j 3 •6 !2 •2!
attention/Show them von are liste.nirur ......
. . .......................
!., i . )
.M.atur~/H.aving.voice.helPsJrrowth... t.o.be.bett.er. tha.n..who .theY. are./.Makes.voutb. ............................. . .: ..1L2 •. l.i . ;. . \
:rvior~ conficien.t/:Feel th~Y can. d()anythillg
..... ! i • ... [ . \
No biases
N~t be h-~~k~~-d-~~--t~~-sed ..
· ... · ........ · ··· .... · ........................ ............. ·
· · .. ·.. ...................... · ·;! ·. 1i--; ·•i . r ., ....1....
1

P~~~t~h~V'~h~~YY·i~ri~~~W~OilYO\JtbjA~~~~r~<f~~liti~@Lg()fllS
People need to be on the same level for sharing
P~ople ll~~cit<> be ()utgoing
:P~~ce y~Jy.~ o~_yo.i~~ s.<> th~Y'll 1l<>tJimit th~m~~~v:~s (yg~tll)

....................................................................................................'-............................. ......

............

... .

•

•

!

' ' ..·.·.·-~- :i.
!,..........t ...
... ,\.. ·:·• '
j 1 .j
. ; !

.. .........................................................

.

· · ······

.

L,. L •
i
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APPENDIX J (3)
Research Question 6 (Summary of Themes):
How can schools provide opportunities for Filipino high school student voice In school?
Student Themes
I B I LIT I M I Dl L
_Reaci w.h~tY9:ti:tlg P~Qpl~--4~Y~. w. w.rit~ ~t9 Bfl.Y/ T~ll.th.~m t<>r~~-c:l.(ll~w.sp~p~r~,_]:)qq]f§) ____________ i __ j ___ . ____ , ----·-~-1- ..
! 2! 1

Relate

• .

i

_ _ __ ___ __ : --··:: : : J1 _ _'(- Li_i'____

$p~~ Y<>:tir m~:tlci,_th~Y~l.L4~~Y<>:tiiS4~l'~ <:.9mm~PJ~ w_ith. <>th.~~ _ _

Student gain strength

!

Threat everyone as they were adults/Use the same manner in speaking to your parents

i

-

1i

!

~~~v:~~E:::~~a~::~;t;::~~!::~!:~ipg
i ttl :t
i~!~-~~~~c!~~~uy.
---- --- --- - - - - - - - -~ Tir-·T - --- - - - N:J.:r~i:~~i~g : _- - - _- - ------ - - - - ---- - - - - - - - --- - - ·: - - - .- :··------!1:·::·1-.-t)J. --------------validate comments I Point of views

_Wii_~i.i~~i;~g~r~:-~~Yi.~_:h~IiQr~iit _ . _--: _ _ : _
____________
Writ~I1g_grql_l_P_E4_ ______ __ _ __ ___ ____

j

-_+

-_ - : ---,'-

!

! .

i ___ .__

i

i

i 1'

__ - - - - - - - - - - - - - - - - - - - ________________________________________ : _: _:_·. _ :_ _ j·----i::l __ ]_ _ :_·- _ :______________ _

When) -w-rit~J()r schQ()lth~ir (Y<>t1th)views ~e r~f1~ctedi:tl my -w-riting~
You can contribute

2 3·

____________ _ ______ _ _ _____ ______ _

____ __ _ _ _____ _

_ ____

Y~~th. ~h~~id h~~~ ~ ~h~~~ t~ f~~~ulate their own opinions I Youth have a say i~ ~h~t th~y

•

li

L. ..; l! ..., _

,_,_ .,

!1i

!

.-

•

J

•1 il!
···:·

!
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APPENDIX K (1)
Student Themes from 1st Dialogue
T .ju
\0 ·l
Student Themes
.\o
.w.:'l :.&:1. · -

--------------~---- ------------.. -

.. L ...L
A chance to ask them (the teacher)
-------------·.·.------>.-'

_

Acceptance

2
_L ____ j'-------:---------;----------.-2i

1'

-----· -------:-

-----------~--

4

-----:

Administration I Principal
-----------------------------------------·-------------

iJotal
i Groyp

------r -------·--

-----)-

-~-~~~~i-~~~i-~-"---~-~~-~~~ ~-~"-i-~--~~--a~~i~--~~~--~i~~-to chan~:.......... --~-l

i

2\

--~----------)-

2
2

Adults are not too old to change

1

Adults take advantage of the young

.

-----~---

1i

1

Adults/Mother

2

Afraid to be laughed at
--~-

.-----~----

-----~

Afraid to look dumb

- - ;· -.J

1i

1

1:

2

-.... -~

Afraid to speak

1:

-------)-

--------------------~

-~-~

Agelgeneration gap causes problems
----------------··-------·-

1

------~----

Agrees with my ideas
Ask opinions, get their input I Ask Questions /call on people
------------------------------------------------------------···--············•······--------·---------

i

--··········-----------------------,----

2

)
---••y·--·

Ask questions/ Question/Ask people to speak

2

---·-·

Be supportive (students, teachers, adults)
---- -··[-.

~

~~;;:;.;;~;,:i~~::~;~,hings/You can ' :;
O.oices/Options

~

Oosed minded

........... !
...... .

.... L . .••.

1i

Concentrate on something that'll make me proud
... --- .... ···- .. ---.- ·- -- -- .... -

"

j

2

1

3

-----~-

2

J

9

1

Community heard

-~

1

·--'···· ..._: ........ ~........1..._: ........ +--------+·

Communication

··-· ···---- ...

2i

:

.... !.. ......~

- ---------.. ----- --.

-----~-

·····------

3

----------------·-·--········----·-·-·········---------·--·-········-·····--------------··---···-----······--·-·-----··--·-------------·--··-------:----

"'"

3

3!

Oassroom experience depends on which teacher you get

Concem that those with voice will put voiceless down (power

5

\

-~-----·----~-------

1i

1:

------- ... ----- ··-----------Build Confidence/ More confident I Feel they can do anything

1i

1i

-.. --~

Be open, open up, speak freely
------------------------ ------· ·····- ........ --------------------------- ........ •··- --.-------. ·- --------.----- .. ---

5

.··

Be considerate of different ideas & views others might have
I Give different perspectives

. ----

2

2: ....:3.1

J ........... +- ......L . ... i..
u. . .?.,......L.

1

_}
1

--1

1

1
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APPENDIX K (2)
Student Themes from 1st Dialogue
Confidence (Confident)
Credible
Critique ideas
Decisions
Different Mediums
Disappointed/mated
Do my own thing
Doesn't phase me
--·--·------·-------

Don't be scared to say
Don't be shy, soft spoken
·------------------------

Don't be timid or shy in big groups
Don't do other things
Don't worry about what people think

Empowered I Power I Control /Sense of Power /Empowering
I Powerful I Youth have power in spite of age
Encourage involvement with community groups
Environment/Politics
Everyone has a story
Express I Expression I Express themselves
·----·········································-·

Facial expressions tell you they are listening
Fear of being misunderstood
..........................................

Feel a part of it
Feel safe I Safe
Filipino culture: Adults/Parents
··············-·-·-·-······-·-·---····-·······

Filipino culture: Prevents me from speaking

For each person you have to have a certain voice

1
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APPENDIX K (3)
Student Themes from 1st Dialogue
Frustrated
---------;---------·

FY A [Filipino American Association] I FY A Assembly

1

Give equal opportunity

1

Give people a chance to speak

1

Give verbal clues

----- .. ~--- --.--- -~ ---.--

---_[__--- -----~-------- -i---

................. : 1:

Gives me a different perspective I I don't have one view

. ; .. l........L ... ~.,

Go around in the circle and as "What do you think?"

1
1

6

1 : ..................................

;.~~~,;~~:;·;~;~~~~~:;.;.~:~~

' 2[4, ,, . .

Have empathy

1

.........:..J ......................

Have good eye contact I look at them

1

-------------------i---

Have other responsibilities

1:

2:

-·--------------------

3

-----;

1

.............. "--·

Heard/To be heard

7

4:-.---------:
3

-----~---·-

Help people feel comfortable I Make youth feel comfortable
/Knowing I am in an area with people who I feel comfortable

1

-------:·-

3

1

Honors kids
I am a little scared to say certain things to my parents

1

I am important

.

I am upset

1:

.

. ..

............................X

1

I feel dumb

1

2
1

------------------

:~~~~::=/l~g= • . . . . . . . . .

1:

.Jl

8

·······················································14[2':

I feel suppressed

............."........... --"..... J ........... "----· ...l............J ..

I feel useful

1

I get discouraged, I don't have motivation/ I feel discouraged :
I get my point across

2

I hate it. I despise it. I loath it.

3

I have an impact on them
-~---------~---

---·

I sat there in class/Did nothing
!

.

1:

l.

?..\ .

-.. ----:---------- ~-- ---

--~---

1

-----:-----------------

I see how people react
.......... ,.

I spoke

1
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APPENDIX K (4)
Student Themes from 1st Dialogue
I'll try again I I try again
----------------·---

·-------·-------------- ------------------------------- ---------------------·--

10 policy not enforced -------------------------

-----t---

________ __

1

~

-

;..

_____________ __1__.

----:--- --------

2

-------------- -- --

-----~------

1

____ _

-~~-~~i~_: __ ~~--~~~~~~--~~-~--~~--~'~·--~~--~c:l\JI~~·~- ~~~ ri~--~~--it.____ ;______ L_ __ 1) ____ --· ______ j________ __; ____ _J_j_____ _
~

Influence final decision/ Have input

2 ~----~-. ----- -~- -------i---·------ ~ ---------

2

______ _:__ ---i---------;----?-l

2

It's better to keep quiet
Keep things confidential
---.----------------------------------------------------------- ----------------------- ------------------------------- -------------- --·. ------

Know people
--------------------------------

1

~---

----~--------··}···---------------··

: 1! ····t··
1;

--------:---

------····-----------------------------------------·····------------·----------------------···-·-······--·-------~------·-~--

Know what youth want
-..

--~--

Know/Know what is going on

-----

1

--~

: 1 ·······:·
1:

3

······----------------------·-··---------------·-····--·····--······· ....................................................................................

Learn from teachers I Learn

1

Learn They learned

,

2

---~--------;~ ..

Learn/ learning through listening
learn: To learn/learning
________

,

______ __ _

1

_____ J..~ ______ )_• ___3__ -·,·.-

5

1~

2

:

1.

··············--···------------·-

limited
···--------------··--------.................. ···············-------·-·······-···---·-···········---------·-······----········ -----1-- ··---;.listen I Be willing to listen I Have very good listening skills
I Develop listening skills I Pay attention I Show them you
are listening/listen to you I Pay attention I listen I
--------·----·-·--- _

__________________ ___

-~~~~~-i~~--~~~-~--~~ ~ ~- - - - - - - · -·- - - - - - - - - - - - - - - - - - - - - - - - - - - - ·

-~-~-r:ti_~~---~r:t=--~~~~~~Media no show

2

··----~--

~-j- ___ 4+ ___ ?_, __

! 1 • 9 • 13!

.. _ _ _ _ _ _ _ _

1__[ ____ -· -----------------·-- . -- -- -- -, -

-·-· - - - - - ·-·- -· - - · · - -· - - - - - - - - - - - - - - - - - - - - - - · -· - ...
.

·-----·---~--

1:

····-:--····---:··---

·------~----

···············-----·--

1

•--,•------•··--?o,---------•

___ _;_ __ . _.L_ _____ _[ --

My school is under control

................................. ................................

-~-~-~i~~~s____________________________________ ____ _
Not be heckled or teased

···--

l---·-------?-

-'---------~----.J-i-1'

····-·-·-···-······

········---------···

.... ! ---·--·-··-1._[__

___________________ _________ ________________ ______________ ________ ;_______ _. ___

1
1

1

My views
My voice is important to me

1

---~

Motivation
········•·············· ·······--··········:-···

1

1

.\.

My responsibility

38

- ,- --- . ___ j___________l_ _
. -· . ......

-·······-------···············-··-·······--····

1

·····-~----------~-

levels of popularity: popular, non-popular, with money,
without money

listening

2

·····-!

1 • --- _;___ ______ \_ _____ _;_ ___ ---r .
• 1:

1
1
1
1
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APPENDIX K (5)
Student Themes from 1st Dialogue
Not fair

-__\_ -----·-· 1.

-··-·---------- -- ---- --· ....... -~-- ---- -~

Not learning is protesting
- ------ --

___ _l__ ___l_L_

- --

1

- _:__ -- ----- . ' - -- _________1__

Not shy

-- ----·- 1.

-----+--- -·

Open minds I Open minded

_________ ?].

Opinions/To have opinion I Opinion I Opinions

1

--·--·------,---

-----~---

?L... J.: _ _ _?;. ___?L.. ?.:.

___L__

2

10

-~~~~~~~i~~------·--- -- -· - -------------------------------- -------------------- ---------------- --· - -----;-- ------'-------<--- _l__, _____________ _J __
-~~-r~~~~-~--~~~-~-~~~~--~~~---~~~---------- ---------·--· _____ ----------------------------·---- __ _--·-----· __ . ______\___________ _ ___,___ ~f ________:_______________3
+- ----·--------,.

;;;"c;~~:';;!~;~~;~nor=~=/l'd

''I

Parents have heavy influence on youth in career educational
_ ___ __________ ___________ __
__
_____
goals
_ __ ________ _
Parents keep me silent

+·····'·· l.. '...1.\

____ _

1:

Participating in school activities I Participate

..

-

------:

-----------------------·----·----

1\

2

-----~-

People need to be on the same level, for sharing

__ _

------•.-----·----:-

1

3

.r

1.

Place value on voice so they'll not limit themselves (youth)

1

1

Planning committee participation

1

Point has gotten across

r1

---------------------------------------------------------------------------------------------------------------·------------------·----------------:

Popular students have easier time in expressing themselves
th_<lfl non-J:>2Jl.IJ_I~_r_-~~lJ~fi!nts _____ . __ ___ ___ _ ________ _____ __ _____ _ ___ _____ , __ _:Popularity is a way of being heard

,.

..... --- .. -·- ---------------------------- ..... --:-.- ---

-~

1•

.. -

,_

1
----~---

-----~---

------------------------------------------------:----

Relationship with teacher determine how much you can speak :

1
1

.)-.........L.. .

. J.

Relate I Relate to me

1

-------~-

6
--------;

----.-~----

Reflect me

--------·---------·-------

----·---··-------···---- 1

Read what young people have to write & to say I Tell them to:
read (newspapers, books) I Read writings/ Writing stories ·
-----~-

---;

----~-----

1

______ ,_

Put flyers/announcements

- -- --- -- - -

2

___

-- ...... ·-----·-:·-- , l_j____ -

Put down

1

2
--r ----- --~---- -----:---

----~

Point of view

Respect

,:_

__

1.

People need to be outgoing

Pro-youth groups

1
1

Parents supportive of other activities/events

----~--

---~-

2. 1

7
1

1:

4

---~-----·--·---------:----------·---------~----------~------------------

- ---~----· _.L_ ______ ) ____ __l__~_ -------:-··-- ---- - . .J

S!

5
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APPENDIX K (6)
Student Themes from 1st Dialogue
Scared for safety

----:--

Seeing me

-·

• 2

2

1

1

----'----------:-

Show another aspect

1

----- _1__;_

Shy

1.

--- ----~-- -----.- -~---

Silenced Me

-

-- __ ; - --· __1_j

1

2

2

ID Policy
""""i"

-------~

Silencing is barrier to teaming

1

Social skills influence ability to be heard
------------------- -------·--------------------------------------------------------------------------------------·----------------

1

-------------~----

Some classes are challenging
Speak your mind, they'll hear you I Share comments with
others

1

_____ ,

1• --- ·- 1•

Speak/Speak up

____ ,_

JL

3
2

--"--J .. __J_~-------------

Sports
Student gain strength
Student Government Program

-------i--------- j______ . -~

1

1
--------:---------,---

1

3

1
----i

,

1:

3

Student protest
--·------

• .!, . . . .

Students are not shown their potential
-------:--

Students are not told
"1"

Students are shy

------~-

-----·

---------:-

.................. .

______:_______ ,_________[ -- __ j_______ 1 '_, __ __

1

1:

Students elected because of popularity
. ···-- -~

1:

_____ , _________________ _

2
1

1 '·

Supports me I Support

1.

1:

..•.. ------ --:---· ·-----~---- ..... ,

2

.. --·--·-···-······

Taboo topics
Teacher assignments promote personal strength & creativity

1
1

------:-

Students don't have a chance to speak/ Student are not given
a chance
---·-·-·--------------------------------------------------------------------------------------------------

2

1•

1

Teacher attack student verbally

1:

···--·---·- --:---------;----------:---

Teacher facilitates class discussions: I come out
Teacher interest is respect for student

1

-·---~-_,

......•..

: 1.

••. --:---· •. ----~-- ----- ·- ~- --.------1-

1

1

1

f~~~E.~~----~~-~~--i~-t-~~~~~~--i~.-~~-~-~,·~-~~~--~~.~~i-~-~-~----i~-----~i_-_---~---·-----_-_-_--:~ ···---- -_-______-_'[_'_~~~;_--.-~~~~-----------------f-------------·--1 ..
Teacher shows interest in what students have to say
Teacher teach-in seminar (student panelist}

_____ _,__ ·------+--------'---------'------

1
1
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APPENDIX K (7)
Student Themes from 1st Dialogue
Teachers agree with them (others) & your point is less valid ·
-----------------------:---

1

----~

1

Teachers do easiest lesson plan

1

········-·------------------ --------------------------------·-----------------·-·---------------------------- ------·---------------------------·--

Teachers give homework I keep you busy
---------------------------.------------- ------------------------------ --------------------------------------

1

------------------·

Teachers ignore raised hands/questions/ Teacher's don't hold[
discussions

.?L ?1

Teachers lecture

-~~~:t'-~~-~~~-~--~~--li~~~~ _' -~-~~--~~-~~~~i~·-~~~~--~-~~ -~~~t~c~------- _·-

_;;~;~--~~~~-r;~~-i-~~-~~~~eachin~--~-:~:~.:~~~~-~i:______________

--- ____________,____ 1:

_J _____

_________:_

4

1 : -------·-·------·--·--·

2

1:

1

?_, ____ L__

3

Teaching tool

1

The way I am at work, is not how I am with my friends

.

1

.

1

-:--- ......... .

1

-~- ---------~--- ------~----

The worst thing can happen to you

1:
-------i----------~---------~----.---~- -----~---______________ ,_______ ;____
.
-------:---

,.

Their (YOUTH) responses surprise me
Thinking

- ----.--- ... -.-

.

~-...

1

1.-·-.

--:

. -- ·-.- ~- --------

Threat everyone as they were adults/Use the same manner in :
speaking to your parents (with respect)
--·--··-··--···-··-·-··············

5

:---

·······································•

Threatened

1

1[
..............

1

~~

To benefit
-----~---

-',---

--·········---

To find out what I want to know
---

---~---------: -------~-----

~----- ----~-

1:

1

Too scared to speak

1

--.~---

Tool

2

2

Trapped

1
.. --------- .... __ j ___ ..... -~- ·-- ____ ;___ --- ~--- -----~- .. -··---~--

1

Treat every equally.
--------·----·-·-·--······--···········-·········------

····--·········--·-·····························-···--············

~r~~-~--~~~~~- ~~~~~~~ ~--~-~---~-~~~-~~--~~-~--~~~-~--~~--~~~-~~--------Trust people
Understand/Understood I Understand me

··············-·-

1

---

___________ ,______c_________ 2 •

__ ____ ·:- _______,___

-----·---- ______ L _________

------------9

····-·--_?_ ____ ,,.

Use prior knowledge

________________ j__ ___l__l

Validate comments I Point of views

........l.........l ...........

1

L___ ···- "------- _,_:--

-~i~~~~-- ··--·-- -- --------·--· --------- --·········--···--···· .. -----

~----

1

····-····-------------------------------··--------·--···--·---------!_______ :.... --L--------·--------i----

1

···----····-------

··--~-----L-

J_________ _;_ ________ ;_ _________

Waste class time with questions
We (Youth) can think! We judge

2

1

3:

4
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APPENDIX K (8)
Student Themes from 1st Dialogue
What teenagers say is important
------- .. -------:--.--

----~

--

When I want to say something, I say it.

1

Without voice, no guts

1

Work at it: it shows results
--------:----------~---

Write about problems/! write/Poetry/See paper
published/When I write for school their (youth) views are
r~fl~cte.ct in my writinf:ls
...... . ..........
Writing groups

·-----~

5'

-------~

-----~---

_ _ L______ )_

You are a gin

----------------------- --------·-----------------~-

8
1
1

----------------- --------·····----------·· --------------------- ------;---

Youth should have a chance to formulate their own opinions I
Youth have a say in what they want
Totals

1

-----.:

1

2

_L _______ j

: 42 81 ~ 89[ 72! 56 86[

426
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APPENDIX L (1)
Student Themes from 2nd Dialogue

' . ,. . . . . · · ·

]~,~+···+

Student Themes
Adult feedback: It's like we need to bring it to an adult to see if he liked it to know
that we've succeeded

!Adult

!

Adults should not intimidate young people because/by their age

!

:

!

Adults
__ , __

f

1

.},_

-

).

~-----

They (adults) look for us to make mistakes towards those issues (taboo)/ They were ! Adults
looking for the one thing they wouldn't like/He overlooked the paper & focused on one
little piece

_______t __ ,_,-_--

Eye contact
Speak out/If I feel really involved in the conversation, then 1 would just let it
out/Every person has different levels of attitudes, depending on who they are
speaking/! can speak out in my own way
---- --.- ---- --. -•-•..• ---- -- ---- •-•-- -•• -.. ---.- --- •-- . -. -.. --. -. -- •--.- --- -- -- ----- -- •• -- ••• -.---. -----.. ---.. ---•• ------. ••• •----- -•• --- -- ---••• ------- - - -- - ---- •-•---

1

···}-------·---------:--

····-~--

.

.

--- ·r.-

1

3'

3

1---__ I - -_-__- _- - -_-_ --J__

.

2 j 1j
----y-· ----:----·
You can't have the same kind of conversation with an adult as you would with
i Communication '
·
someone your OM age. Need some common ground
! :
!
. 1:
,
-A;k--q~~~ti~~~--~--Y~ 9~tt~-~~~--~th~~- ------ -------------------- ------ ---- - ------------ ---- ---------------- ------ ----_____ l_~o~~~~i-~-~ti~----- --__J_- --__ -;----_ J"-----~-_f ______
J_-_-- ___ _
•••• --. ------ --- --~ -----•-.- -- ---- --•---. ----. ---••• --- --:--- •--•r •

f_ _ _

!

Age and generation gap exists between teacher and student

f

Education

Do as much as you can & ~~-~~~ -fi.~~ ~h~t~~~~-Y~- ~~P~~i~~~~ ---- -- --

- - -- ------ --TEd~c~ti;; -· .. -.-- --.----- .. --..-.----Life is learning. Learn what you should. Get the most out of your classes. Fully
Education
participate.
--- -- -· --.

·

,

·

Education
-----------·--·

Student safety vs. big picture (Education) School needs to see the big picture.

·

1

!

!

1

.Jj------------·-

-------~-J-i-r-

-----··-·

Education

1

: 1

-.-~- .. ----

Students are sheltered by teachers
Students protested silently by just not cooperating with it. (10 policy)

1

-~--

. ---~

Student have to justify themselves when they speak what is on their minds

f

1
' --- ., --~ ,__ - ,- -

-~-

1!

1i

_1 ____

1
1
----------------.1
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APPENDIX L (2)
Student Themes from 2nd Dialogue
SUperintendent forums: I never realized before the effects we have when we go to
those meetings

Voice can be a different outlook, point of view, perspective
·---------------------·-- --·-··-------------.-------····--------···· -------------------------

...........

----------------

Be heard/An opportunity to be heard/people should be able to hear out out, what you
say may influence what is happening/Empowerment from being heard
------------------ ----------· ....................

-----------····· ----·------------------------ ----------------------

Communication is voice I Voice is used to communicate

My way of speaking out is through my writing

------------ ---------------

Education
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APPENDIX L (3)
Student Themes from 2nd Dialogue
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APPENDIX L (4)
Student Themes from 2nd Dialogue
Parents

If I respect them, then I should not give my opinions

Parents don't want you to ever disagree with them.
-······--------------- ----------- ----·· -------------------··· -------- ----------··············· ------------

--------·--

Parents have certain goals they set for their children
------······----·----.--·-------------- -------------

..............

- -------------

-----

................

-

Parents keep me silent

Parents
Parents
Parents

Parents
Youth are sheltered by their parents
I don't understand why I am one way with one person and another way with another
person
Know people: Spend time getting to know that person, talking to them more
Support is needed from other students/1 need support, reinforcements from adults
even though it's still my voice/1 need to go to my teachers, go to adults talking about
what my opinion is, it helps me reinforce itll need lots from my teacher

4
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APPENDIX L (5)
Student Themes from 2nd Dialogue
Treat others as equals, same level no matter what race, age, political status/It's
i Relationship
unfair to treat students as inferior/Just treat everyone as if they are an adult, like '
equals
With~~t ~~~~~; ~~b~dY -~-~~--k~o~-Y-~~llfyou do not-~~P~~~~ your voice, p~~ple wili TR~iationship - -·-- .
have opinions about you & not really know you

J!

--------:-

Accept where people are coming from, what their story is.

!Voice

As long as I am not misunderstood, then there's not a problem/Leads to some strange [ Voice
argument over 1 little thing, you become upset,. frustrated, you wish you never
·

it\J_p _____

_ __ __

_____ _ __

2

,:

-- -----~

(It irritates me that) people not knowing what is going on but then letting it happen/If [Voice
you don't care about them, then how do you expect them to care about you if you
'
don't
what
they
stand
for
-------------------------------------------------- -------- --------------------------------·------·------______ ,__ _

~rc:>~g~~

-~L

-------:

i Relationships

When people know you, they respect you

3

1: 1

0-.·-···f···

. --~--

zi

+

1i
- ---~-.----r -----+--

1

____ ___ _ _ _________ _

t----f

2

2i

3

As you grow your voice changes because you are different when you are younger/
jVoice
You reflect & learn about your life/1 feel it (the fear of speaking) decreases because
as you get older you experience more things/Voice is a major part of growing up &
develop

,,

Be open/More open you are open to experience things, the more likely you have the
confidence to speak up/ Be open minded

1! 1:

: 2[

---,---_·_-_,

.-_-_--__

Chances to voice out opinions I Not given chance

---r-

! Voice

···--:
Voice

,

__

"··r·

-;]-

-... -~

Change: If you don't say, then its not going to change

!Voice

,:

---+--------:-

Courage to speak: I know of people who are in the right crowd but don't have the
courage of speaking

Does not voice because of insecurity, growing up, fear of embarrassment.

4

2

··-····:

Voice
1:

------~---

Developing voice is the process of growing & developing y~ur characteristics both
negative & positive

2

----r--------

iVoice
Voice

31
---·--·t··- ···(

3
1:
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APPENDIX L (6)
Student Themes from 2nd Dialogue
!Voice

Fear: They are afraid they are going to say something or do something wrong that
keeps them from doing anything

-~ -------.

1

-----~-

I could live without going places to speak out: I have my own ways of speaking out & [ Voice
getting my voices heard
·

,:

- -----·i· ----- -·r --~-

!Voice

I do argue with friends, but there is a point where I do give up

Voice

If you know how to make decisions for yourself, you know where you give your
opinion then they can understand you
·····

1

1
1i

!Voice
It was important to me that the candidates stood for something. Wanting to be
represented, heard, stood for.
··---- ------------·· ------- ------------------- ----------. -------------· -----------listen to voices/Everybody listens/Compromises can be reached when you have
! Voice
listening skills/Voice is used with hopes someone is listening/pay attention/You have !

-----·-------------· ............. --------············· ---------------------.................... ----------------- - ·-····· ----·-·-····---------····----------------·····-------------------

--~------.··-----

Protest/! would like to get along with other students in a big force/When you are
young,your strength comes in numbers (large group)/ I want to go to places where

ot~~~--t~-~~~-~-~':'.. ~.r-~--~~~-~i~~-~~---- _______ ......... __ _ ___

.... _____ ... . __ .... __
Relate: You need to relate with what they are trying to say.

...

1:

---:-

to list~~---to_~_~'}'_()~~-f.c:>r ~c:lll_l~thing_t.c:l_\f\l_()_f~-r.~a.ll~ well_______ _______ __ _____ . _____ __ ___ _ __ __ ; _ _____ __ __
Opinions: If I want it to happen then I'll let it happen. If I don't want it to, then I'll
i Voice
fight it.
:

····:---

-- ------------

.

-·--·

zl ··- ----z!--:- -- ----1!--r-- ---·1:1--- -------

11

~

1

7

1

-----~

[Voice

1i

_ .. .......

,--t

! Voice
Voice

Relationship with others make you speak out in other forums

-{

Security in environment determines comfort level/1 feel more comfortable in sitting
& having a conversation with someone dressed in jeans & sweatshirt like I am,
rather than in Sunday clothes/Relationship with teachers
Som~ d~;t--~h-~~~-~--t~--~-~f~~~~--thei;-~~~-~~-.-th~t fa~t ~~m~ d~ and are able t~, ~-~y~--~- --1'\/~ce

......... - ..... .

v.

'
·------:----

Speak out: More open you are open to experience things, the more likely you have the !
~~~ro~~
i

3'

4

..•......... !---····1

1

-----~-

-------)-----···

. i __ , __,_·"__----J

Security: adult in general affects how comfortable you can be with them/Knowing the
adults and the person makes things easier

lot right there

1

---------

1i

1
1

1

3!

4

.....;.. J.~ ...... --

1

1
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APPENDIX L (7)
Student Themes from 2nd Dialogue
Speak out so people know who you are I Your point & idea not going to influence
anybody if you are motivated to say your point/Compromises can be reached when
you have speaking skills/Young people feel comfortable speaking in different

'Voice

.~i~ll~~iQD.~...... . .... ..
... . .... ····· . ...
······· . .... . . . .. . . . .. . . . .. .. ....
. . . .. '
- - --Stud~t.S... r:T'Y.<l9~.. ~Cirt.~Y~.I.O.C>~ ..thi.n~...... ... ..... ............... .................. .
Understand/We need more understanding of where they are coming from & how they Voice
are feeling & what's going on with them
-.

When you (youth-adults) don't have any limitations, then you don't need those

------.-. --.- -~

...... .......... .. ...... ........... .....

------:-

. -·-·f···

------~-----····t····

4
1

..... , ............ ?

. ' .. ' . 1 i 1 i

1!

--

. ----- ~'

1

-.---. -· --------- .. ---.

iVoice
---·-···-----~--

vyi~~Cl.lJ~..\/~~13.:. '(()lJ~~--~r.E!...n9.~.. 1iyif.~r,J _li!~ ............

2!
-----:-----1i
:

f

1i
----r---

! Voice
-~---

Without voice: Their (youth) growth is retarded, they'll be taken advantage of
(without developing their own opinions)

-------------~--

--;

. .).YI:lic;e

Without voice: Youth feel insecure about self. You would allow themselves to be
!Voice
manipulated.
!
y~~--~~~--~p;~~sed with~-~t· v~i~~-·
. .. ...................... ······· .... - ... . .... ······ ...... -. . -····· . Jv~i~~-- .:·..-·.·.· ._._._--

1:

1!

···r

1
·+·

--:-

' [
' ..

!

r.-. ··.·.r...._.. ·_ -~J . :-_:·.-r_:·.-.-:.-.:
!

1:

1
1

·································

1
1
2

_Y.()\;J~h .~.rfil. s.ii_E!t:l(;_E!I:I..~Y. fl~he.r.Yc:ll!t.~.~ ...You ~.re._ i11_ -~-~e;h Q~he..r'.S... btJS.it:Jess

1

You encourage them, make them feel comfortable, develop their confidence

--------

-------··········· ·-----------------··-··

......................

-----·· ----------------------- .....................................

----········

Youth are limited in what they say and do/ You are limited without voice

·····················································-···········--···················································

)Totals
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